
A+ School of Excellence Application

4. COVER PAGE

1. Official School Name
(this is what will be printed on the banner if you are selected as an A+ School of Excellence)

Pueblo Elementary School

2. District Name

Scottsdale Unified School District

3. Grade Levels (Click all grades that apply)

Pre-K
K
1
2
3
4
5

4. Previous A+ School of Excellence™ award winner?

No

5. Principal Name

Prefix : Mrs.
First Name : Shelley
Last Name : Slick-Hummon

6. School Mailing Address
 

Street Address : 6320 North 82nd Street
City : Scottsdale
State : Arizona
Zip Code : 85250

7. Phone Numbers

Primary School Phone : (480) 484-3100
Direct Principal Phone : (480) 677-1532

8. Principal's Email Address

shummon@susd.org

9. Name of District Superintendent

Prefix : Dr.
First Name : John
Last Name : Kriekard

5. School Site Details

10. School Address

Street Address : 6320 North 82nd Street
City : Scottsdale
State : Arizona
Zip Code : 85250



11.

Please provide detailed travel directions indicating surface streets that lead to your school.

From the 101- turn west on McDonald
Turn right (heading North) on 82nd Street
Go Past Saguaro High School
Turn left into Pueblo (following the baseball fields of SHS)
6320 North 82nd Street

12. Calendar Information

Best weekdays to visit : Any
Best times to visit : 8:45-3:15
Time classes begin : 8:45
Spring break dates : March 9-13
Standardized testing dates : Standardized testing dates: Azella- Feb. 3- March 20 Spring Benchmark Testing- Feb.14-March 6
(Grades 1- 5) Spring Gifted Testing- March 16-March 25 (Grades 3-5) AIMS Science- March 23-March 27 (Grade 4) AZ Merit
Testing- March 30- April 22 (Grades 3-5) STAMP Testing- March 23-April 22 (Grades 2-5)

13.

Please provide any early release, overnight or all-day field trips or other out-of-the-ordinary activities planned that might
interfere with a site visit for the period of February – April 10, 2020. Indicate grade level(s) affected.

Early Release: Feb. 12, Mar. 18-20
District Recess: April 10
Field Trips: 
Grade 1 (trip in Feb. yet to be planned)
Grade 2 Feb. 26 and March 26
Grade 4 Feb. 7th

6. Preparation of Application



14.

List the individuals actively involved in preparation. List primary authors first. 

 First Name Last Name Position/Title

Primary Author Shelley Hummon Principal

Primary Author Emma Miranda Assistant Principal

Primary Author    

Supporting Author Alicia Majercin Teacher Leader/Gifted Specialist

Supporting Author    

Supporting Author Lori Galivin 3rd Grade Teacher

Supporting Author Kitty Cerviani 5th Grade Teacher

Supporting Author Julie Contadino Art Teacher

Supporting Author Aryana Kempton 2nd Grade Teacher

Supporting Author Candy Bloch 3rd Grade Teacher

Supporting Author Adriana Mendez-Mattei 4th Grade Teacher Spanish

Supporting Author Claudia Ramirez 5th Grade Teacher Spanish

Supporting Author Rebecca Williams Kindergarten Teacher

Supporting Author Jennifer Flory Parent

Supporting Author Kristin Graziano Parent

Supporting Author Nikki Territo Parent

Supporting Author    

Supporting Author    

Supporting Author    

Supporting Author    

Supporting Author    

7. Part I

15. Total number of Pre K-12 students enrolled in the district.

23,008 as of 12.6.19

16. Number of schools in the district by category:

Elementary : 15
Pre-K-8 : 4
Middle/Junior High : 5
High School : 5

17. Total Schools in District.

29

18. Pick the category that best describes the area where the school is located.

Suburban



19. Number of years the principal has been in his/her position at this school.
See eligibility requirements. Principal must have completed his/her third year as principal of applicant school.

Shelley Hummon became the principal of Pueblo in early October of 2017 after being asked to leave the SUSD middle school / K-8
school she lead to take over Pueblo. In consultation with Kim Graham, the completed full-three year requirement was waived, as
this will complete nearly the third year for Mrs. Hummon.

20. Students enrolled at each grade level or its equivalent in the school.

 Number of students

Pre-K 68

K 85

1 75

2 94

3 68

4 71

5 66

6 0

7 0

8 0

9 0

10 0

11 0

12 0

21. Total number of students enrolled in school.

527

22.  Racial/ethnic composition of students in the school.

% Black or African American : 5%
% Asian, Native Hawaiian, or other Pacific Islander : 4%
% Hispanic or Latino : 31%
% American Indian or Alaska Native : 2%
% White : 55%
% Other : 2%
(Specify) : Identify as two or more categories

23. Student turnover, or mobility rate, during the past year.

*Calculate this rate by taking the total number of students who transferred to or from your school between October 1 and the
end of the school year, divided by the total number of students in school as of October 1, and multiplying by 100.

5.15%

24. Limited English proficient students in the school.

Total number of students : 4
Total percentage of the student population : 2%
Total number of languages represented : 1
Specify languages : Spanish

25. Students who participate in free/reduced-priced meals. 

Total number of students : 97
Total percentage of the student population : 17%



26. If the free/reduced-price meals method is not a reasonably accurate estimate of the percentage of students from low-
income families or the school does not participate in the federally-supported lunch program, specify a more accurate
estimate, tell why the school chose it, and explain how the school arrived at this estimate.

27. Students receiving special education services.

Total number students in special education services : 29
Total percentage of student population : 5.5%
Total number students in specific learning disability services : 7
Total number students in DD/Health-Impaired/Autistic services : 4
Total number students in other severe services : 18
Specify other severe service types : ED (1), SLI (17)

28.

Indicate if your school is the district site for any specific magnet program(s). 

No

29. Indicate number of full-time and part-time staff members in each of the categories below.

 Full-Time Part-Time

Administrators 2  

Classroom Teachers 32 3

Therapists  2

Resource Teachers 1  

Paraprofessionals 0 0

Support Staff 15 8

Other   

30. Total number of full time equivalent staff members

53

31. Attendance Rate for past five academic school years.

 2014-2015 2015-2016 2016-2017 2017-2018 2018-2019

Average daily student attendance rate 94.37% 93.19% 92.16% 89.11% 89.64%

Average daily teacher attendance rate 0% 0% 98.5% 98.25% 99.5%

Teacher turnover rate 30% 28% 23% 17% 5%

Student promotion rate 99.97% 100% 99.99% 100% 100%

Graduation rate (High Schools)      



32.

Describe any significant changes in the data reported in the questions above that have occurred during the past five
years. Explain why the changes occurred and the impact on your school programs.

800 word limit

* For average daily teacher attendance, data is only available for the past three years. 
In 2006, Pueblo embarked on the journey to transition from a neighborhood school to a school of choice. In the year 2015/2016,
Pueblo became a full dual-enrollment school with no option for non-immersion students. 
Full dual-language schools and choice schools commonly face a number of challenges. Those challenges are seen in the areas of:
staffing, enrollment, and student attendance (often times). Pueblo leadership and staff have taken measures to address student
attendance and tardiness, which was identified as an issue. A campaign was launched to educate parents on the importance of
being in school (and on time) each and every day. An incentive known as, "Here and on Time" winners was started. Each day, a
name is drawn on the announcements. If that child is in school and on time, they get to go to Mrs. Hummon's office to claim their
prize. This gives Mrs. Hummon an opportunity for positive face time and the student receives a dollar bill. Additionally, the class as
a whole earns a letter to spell out the phrase, "We are on time today" each day that all students are present and on time. When the
class spells out the entire phrase, a whole class prize is awarded. Typically this is a kickball game with Mrs. Hummon or some other
activity of the class' choice. 
As is typical of data of this type, a small percentage of students make up the largest part of the data. In other words, the same
families tend to be the ones with the largest amount of absences. In order to tackle this issue, Mrs. Hummon and her registrar work
collaboratively to inform parents of absences starting at the 5 day mark and continuing for each increment of 5 days. This year,
several families (approximately 5) beginning as early as September, were well above the threshold of missing more than 10% of
the school year. Mrs. Hummon and the school resource officer held meetings to inform and educate parents about the law (specific
to truancy) and worked to arrive at solutions, in conjunction with parents, to help increase the attendance of their children. In one
case, Mrs. Hummon waived the morning computer lab fee such that a father could bring his son early and not be late to work, which
was causing him to not bring his son to school at all. In another case, the family was given information about the bus route such that
the student could ride the bus and not rely on parent transport. 

Enrollment challenges are addressed in a true collaboration parent stakeholders. A committee of parents and Mrs. Hummon have
formed a marketing sub-committee. This subcommittee is headed by a parent who is a marketing professional. Getting the word out
about our school and its unique program has long been a challenge for the Pueblo community. 

Aside from "word of mouth," the website, social media, and the school tour are the main formats in which parents are introduced to
the school and the dual-language program. 

When Mrs. Hummon arrived a Pueblo, the tour was being handled by the assistant principal. In meeting with stakeholders during
her first few weeks, many parents reported that the tour needed a "refresh." 

Mrs. Hummon invited a group of stakeholders to come take the tour and provide feedback in an open forum about what changes
they think should be implemented.

Based on this feedback, the tour was completely revamped, including presenting a "showcase room" or "room of the future" to
highlight what the anticipated learning environment would be should/when the school gets rebuilt. The schools appearance, as
administration notices, is a factor in the decision some parents make when choosing a school. 

One area that Mrs. Hummon is most proud is the decrease in turnover of staff since her arrival. This is an area that was noted as
being a "problem" by all stakeholders and district leadership when she arrived. It is expected that following a shakeup and sudden
change of leadership that some staff would choose to leave. Surprisingly, even after her first year and the strife in SUSD, the rate of
retention of teachers was up 6% from the year previous followed by 12% in her first full year. It is notable that teacher turnover rate
has decreased 25% in the last 5 years with the most notable change in the last two. It is much easier to build and maintain strong
programs, culture, and climate when staff are consistent and growing together from year to year. 

8. Part II: School Summary

33.

Structure the school summary narrative as follows: 

Include the school name, city, and state in the first sentence.
State the school’s vision, mission, and values. Briefly describe the process used to develop the school’s vision, mission, and
values and related goals.
Summarize the strengths and accomplishments of the school, focusing especially on what makes the school a unique and
successful place for learning and what makes it worthy of recognition.  Emphasize the key initiatives and accomplishments
that distinguish the school.
Describe major challenges the school has faced in the past five years, how the school and community have successfully



managed them, and what the school and community have learned from them.
Discuss anticipated future challenges and the school’s plans to address them.
Conclude the summary with a strong statement about what makes the school an excellent place for students to learn, grow,
and thrive.

1,000 word limit

Pueblo Elementary School in Scottsdale, Arizona is the Spanish/English Dual-Language Elementary School option in SUSD. While
Pueblo is a school of choice, it truly is a neighborhood school where faculty/staff, students, parents, and community members value
and celebrate bilingualism and multiculturalism. 

A strong sense of community is visible even before you enter the building. A large courtyard is a perfect location for families,
students, and faculty members to gather and form strong ties and bonds. 

Pueblo opened in 1970 as a large K-8 school. In 2006, Pueblo embarked on the journey of becoming a Foreign Language
Immersion school (as it was known at the time). During the early years, Pueblo maintained an English track but transitioned to
becoming a full dual-language school. The graduating seniors of the Saguaro High School class of 2019 were the first to
matriculate through the program from Kindergarten through graduation. 

Pueblo has encountered many administrative changes over the last 7 years. Mrs. Hummon is the 4th principal to serve since 2012.
Taking over in the middle of the year and when the district was experiencing a difficult time culturally, provided a challenge for the
staff and leadership to forge a trusting and working relationship with one another very quickly. In January of that same year, another
major change occurred when the long-time assistant principal left, leaving a vacancy during Mrs. Hummon's first year. One of the
charges given to Mrs. Hummon by district leadership when she arrived, was to ensure the fidelity and integrity of the dual-language
program. A mandate was given to focus on curriculum and instruction to best meet the needs of teachers and students. 

With any change of leadership, especially during times of strife at a district level, it is vital that the leader understand and embrace
the positive things happening in a building. Before coming to the campus full time, Mrs. Hummon met with every single staff and
faculty member asking the same basic three questions: what is going well in your job, what are the challenges in your current
position, if you could choose your ideal principal what would that look like and what would that person do for you? Mrs. Hummon
also conducted an exercise in her first staff development to better understand the positive attributes and challenges of the school in
the areas of: climate, culture, rigor, communication, and academics. 
Taking the information garnered from these individual and group exercises, leadership forged goals to be included in a continuous
school improvement plan, as well as the development of a mission and vision statement that reflected the current values and
culture of the school. Pueblo, like SUSD as a whole, aims to engage, educate, and empower every student every day. Our
vision/tag line is "where the path to Biliteracy and Multiculturalism via an EXCEPTIONAL education begins." 

Pueblo is proud of the strength of its dual-language program. Every day, students demonstrate the ability to bridge information
learned in the target language (Spanish) with English proficiency. This is a true sign of a firm foundation toward becoming fluent. 

Pueblo is located in what is commonly known as the "Granite Reef Corridor," there has been a focus for the past 10 years by the
community and school board on enrollment numbers and sustainable populations in the central and southern Scottsdale schools,
in particular. With Pueblo's unique programming, it is not a recommended practice in dual-language schools (50/50 model) to
accept new students past first grade without a foundation in the target language. With enrollment the focus for potential school
consolidation or closures, this poses a challenge for Pueblo. Maintaining enrollment while protecting the integrity of the program is
vital. Processes stretching from fidelity assurances to enrollment and hiring practices have been put into place to ensure the
integrity of the program is of the utmost importance.

Another challenge is staffing ratios. Generally, schools are staffed based on a predetermined ratio of student to adult. For a dual-
language model to work best, it requires either a teacher to be proficient to teach a self-contained classroom in the target language
and English or it requires two teachers, working in tandem, to instruct the same group of students in their individual subject areas.
Moreover, it requires a commitment from the district to staff the school in a manner that is unique and likely more costly. Current
leadership has worked hand in hand with district leadership to educate and explain the unique needs of the program and has
proudly increased the necessary staffing levels. 

Another challenge is the age of the building and the potential for a rebuild. Many schools built in the same era as Pueblo are being
rebuilt but with talks of potential closure or consolidation of buildings, the rebuild has been put on hold. While the DLI program is
strong and thriving, the location remains a question based on other school's enrollment challenges. Despite the age and "look" of
the building, Mrs. Hummon believes a warm and inviting environment should be given to our current and future children. A
beautification committee was formed. Working with stakeholders and district leaders, significant funds have been committed to
ensure that the campus is warm and inviting to all. 

Regardless of the challenges, one thing that is palpable at Pueblo that the staff is a true family. This is evident by the partnerships
forged in working toward a common goal with the same group of children (evidenced in relationships with English and Spanish
teachers) as well as the positive relationships and trust the staff and leadership have with one another. One only need look at the
many Pueblo staff members, as well as other district employees, who choose Pueblo for their child's educational journey. It is said,
if you want to know which doctor to choose you ask a doctor where they would take their family members. The same can be said of



a quality education. Simply ask an educator for their personal choice. Pueblo is proud to be that choice. 

9. PART III: EFFECTIVE SCHOOLS EVIDENCE DOCUMENTATION

34. Demonstrate your school's excellence through its indicators of success. Upload a one-page document that includes data
besides AZ Merit scores (which the judges have access to through ADE school report cards) that demonstrate significant
student academic growth and/or high student achievement over time.
You can include charts and/or graphs in this uploaded document.
The data that you provide should reflect evidence of excellence in academics.
Attendance and behavior data can be included to support overall excellence of the school, but should not be the single
indicator.
Teacher-created assessment data should not be the only data used to show excellence.
Click here to see some strong examples from a few 2019 A+ Schools of Excellence.

A_Plus_Pueblo_Data.docx

35. Explain your school's indicators of success. Provide an analysis of the data and tell how the data demonstrate excellence.

600 word limit

2019-2020 School-City Benchmark (BM) Data Analysis

Graph A shows the students levels of performance for ELA Benchmark 1 and 2. The students were given their first Benchmark at
the beginning of October 2019 and Benchmark 2 in December 2019. The data collected during the first Benchmark and was used
to make the decision regarding implementing tier 2 interventions for the students who needed additional support to make academic
progress. Graph A shows significant academic growth from students in second through the fifth-grade level.

By the end of the second quarter, visible is a reduction in students in grades two through four scoring minimally proficient in the
Arizona State Standards, resulting in increasing the number of students scoring proficient or highly proficient. Third grade shows
the most remarkable growth when it comes to the number of students in the highly proficient level. This team originally had two
highly proficient students, then increased to sixteen scoring highly proficient level on BM two.

Graph B shows the students level of performance for Math Benchmark 1 and 2. Students in grades three through five increased in
the highly proficient levels with significance. Third grade from 15 to 24 students, fourth grade from six to 20,and fifth grade from one
to 19 students. 

Graph C it displays the continuous growth of fifth grade students since 2017. From 2015 through 2019 the change is at 23.44 %.
The average growth per year is approximately 4.68%

Standards Mastered

Students across all grade levels mastered a number of the standards for language arts. For instance, 95% of the students in fifth-
grade mastered the 5.RI.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant
to a grade 5 topic or subject area, 96% of the students mastered 5.L.1. c. Use verb tense to convey various times, sequences,
states, and conditions, and 93% of the students mastered the 5.L.1. d. Recognize and correct inappropriate shifts in verb tense.

Supporting Tools for Success

The teachers meet every week with their Professional Learning Communities (PLCs) to review data, plan lessons, and share ideas
for the student's success. The data was collected and analyzed by teachers drive instruction and interventions. This data is not only
used for vertical articulation, but also in horizontal articulation. 
The curriculum utilized at Pueblo in all subject areas is research-based. The teachers use the curriculum fidelity, which in addition
to the interventions provided, it is also part of the tools used at Pueblo that are indicators of success. For instance, for language arts
from Kindergarten through third grade the Core Knowledge Language Arts (CKLA) is used, which assesses reading basic skills,
language, and writing. The math curriculum is called "Big Ideas" and includes pre-assessments, quizzes, and unit tests in Spanish
and English. 

Summative Assessments

Pueblo utilizes summative assessments to determine mastery of Standards. 
Graph C displays the continuous growth of fifth grade students since 2017. From 2015 through 2019 the change is at 23.44 %. The
average growth per year is about 4.68%

10. Part III - EFFECTIVE SCHOOLS EVIDENCE DOCUMENTATION

36. Describe the leadership structure, roles, and functions that are important at school. 

https://drive.google.com/open?id=10dVUqMujhjHo8yvHtsn6m8g6XadvdpHQ
https://surveygizmoresponseuploads.s3.amazonaws.com/fileuploads/427072/2599916/99-ef1e7ef9569c5028a090fa1de5c5e06f_A_Plus_Pueblo_Data.docx


Specifically:
Describe the role and style of the principal and/or administrative team as visionary leader(s), instructional leader(s), and lead
learner(s).
Discuss how key stakeholders within the school have a voice in decision-making. Detail how other leadership roles and
positions held by stakeholders ensure a shared responsibility for the common good of the community. Talk about how these
roles and positions are formed, selected, and structured.
Describe how leadership ensures that policies, programs, relations, and resources focus consistently on promoting teaching
and learning and meeting students’ needs.
Describe the process in place for leadership to create, promote, support, measure, and sustain specific, concrete goals to
guide teachers’ efforts.

1,500 word limit

Shelley Hummon and Emma Miranda are model leaders at Pueblo. Both have an open door policy and have terrific rapport with
teachers and staff. The goals for our school and teacher expectations are clear and frequently communicated through weekly
principal "Whirlwind" (our school mascot is a dust devil), monthly staff meetings, and professional learning community meetings.
Shelley models life-long learning her work towards a doctorate degree in Organizational Leadership and as a chosen member of
Scottsdale Leadership Class 33. Scottsdale Leadership is an Arizona Leadership Program that teaches the ideal of Servant
Leadership and Community Trusteeship which is the ability to hold a community in trust; leading with the desire to serve first and
only then, to lead; seeing the big picture and acting upon it for the common good. 
Shelley also has been chosen to mentor new principals to the district since becoming a principal herself. She currently mentors one
principal and one intern. She has mentored dozens of new administrators, who choose to intern under her leadership, as well. Mrs.
Hummon was also elected as the "Elementary Principal Representative" by her peers to serve on the Scottsdale Administrative
Association. Shelley serves on several district level committees including progress report task force, special education disciplinary
team, cabinet level hiring committees, and benefits committees. Since becoming an administrator, Shelley has collaborated with
the ASU Mary Lou Fulton College of Education. She has a strong partnership with the advisors and takes part each year in their
"mock interview day." This day is intended to help student teachers improve their interviewing skills. Each year, Shelley is asked to
speak to the classes of student teachers about seeking and landing the ideal first teaching job. She believes strongly that education
is a community and helping one another is vital. Mrs. Hummon is also an inductee in the Scottsdale Education Foundation's Hall of
Fame for fine arts.

As a working mother of two school age-children, Mrs. Hummon is always aware of the challenges facing our parents today. She
makes an effort to be quickly responsive and transparent to our community. Mrs. Hummon created a "meet and greet breakfast" on
the first day of school for new parents to have an opportunity to meet returning parents to form community bonds. Mrs. Hummon is
always available via cell phone to all stakeholders, including parents. She believes that education is a partner effort between the
home and the school. 

Our administrative team truly cares about the teachers and staff. Principal Hummon often tells teachers to take care of themselves
and their families first. Being a working mom herself, she understands the importance of balance in one's life. It is much appreciated
to have an administrator who has this attitude. Our administrators have a tradition of leaving teachers and all staff handwritten
personal notes on their desks/work areas on the first day of school wishing us a good year. Some have commented that it is like
"Santa Claus" comes on the night before the first day of school. This personal touch shows they truly care.

Our administration team values teacher, staff, and parent input. Pueblo has several committee options that teachers can choose to
serve on simply by signing up. The work is different on each committee and teachers can serve on the one that they feel most
passionately about. The options are Site Council, Safety, Leadership/Liaison, PBIS, IPT, School Beautification and A+ Committee.
The purpose of all committees is to ensure that the decision making is a shared task. A strong sense of collective efficacy is
backbone to any strong school community and culture and this is what is always the goal at Pueblo. 

Site Council members are parents, teachers, non-certified employees, community members, and the school principal. Site Council
reviews any initiative presented by stakeholders, fiscal resources, and the Continuous Improvement Plan of Pueblo. 

The Safety committee ensures that the school promotes safety procedures and makes recommendations changes needed to
ensure the well-being of the school community. 

The Leadership/Liaison committee's members are teachers from all grade levels as well as classified staff members. The teachers
meet with the administration to voice any initiative or concerns that need to be addressed at school. They are also tasked with
communicating with the team to keep them informed of any changes or plans at Pueblo. 

The PBIS committee includes teachers from every grade level and is headed by Mrs. Miranda. The team meets once a month to
discuss positive and negative behaviors within their grade level. Data is reviewed and discussions take place on the number of
office referrals that have been received for the month. If there are office referrals, we will look at data (the time of day and what
grade) of when these incidences are occurring. If it is consistent with a certain time of day, the team will also discuss what we can
do to support the teachers and help decrease negative behavior during that time. This data dive is necessary to identify common
issues and seek solutions that may not have been drawn without the benefit of very specific details. The team also re-evaluates
processes and procedures and gives feedback on what is working and what may need to be revised within the PBIS structure. 



The Intervention Plan Team (IPT) meets once a month. This team includes teachers and parents who present cases of students
who have academic or behavioral challenges. The group provides strategies or plans that are implemented by the educators. Data
is collected to determine if the plans are being successful or if the students need more intensive support.

The Beautification Committee is in charge of making changes to our school to look welcoming. The committee includes members
such as teachers, parents, and students, who contribute with ideas and labor. They also invite members of the community to
participate in projects. We are excited about our first annual, "Beautification Day," which is upcoming in the spring. Plans include
projects around the campus to brighten and restore areas. Families and teachers will be working together to achieve this goal. 

The A+ committee team formed to collect information, write, and edit this document. If chosen for a site visit, the team will also plan
and execute the visit day. 

Superintendent Liaison is a position that meets with SUSD's Superintendent, Dr. Kriekard, on a quarterly basis to discuss issues
and concerns related to the teachers. This committee seeks to problem solve and communicate back to the individual schools.
Teachers who were interested in this position submitted their name to Mrs. Hummon. Pueblo teachers then voted on who would
represent the school for this committee. 

Principal Hummon and Vice Principal Miranda meet with the Teacher Instructional Leaders (TILs) on a regular basis to ensure that
teachers have the support they need to meet the needs of the students. Each TIL has an area of focus although they work as a
team. See question 46 for more detailed information about our three TILs. The TILs help coordinate "Breakfast and Learn" events
that are focused on teacher needs. For example, we have offered sessions on Planbook, Google Classroom, Write from the
Beginning, and Smartboard Notebook Applications. Teachers appreciate that the learning takes place before school and that
breakfast/snacks are served. 

The process to create, promote, support, measure, and sustain specific, concrete goals to guide teachers' efforts happens through
regular committee meetings where input and solutions are sought through collective voice of committee members. During staff
meetings, Principal Hummon works hard to inform teachers about what is happening at every area of school happenings, taking
time to squash any rumors. This is especially evident when there is talk of possibly consolidating schools, rebuilding timelines, and
possible moves to another campus. Teachers know that they can address anything that is heard in the community with Principal
Hummon and that she will be transparent with the information she has. 

Mrs. Hummon is a true believer in collective efficacy and decision making. She brings experience and knowledge from other
campuses she has served surrounding what best practices are and what pitfalls to avoid. While decisions are always made through
the lens of "what is best for students," Mrs. Hummon always reflects on what it is like to be a teacher when making any decisions
that will impact teaching and learning. She understands that for any initiative to work, it must be rooted in need (demonstrated by
data), well planned, supported by professional development, and given the appropriate time to implement. She encourages
teachers to stretch themselves professionally and to practice constant self-reflection. She demonstrates this by being as transparent
as possible in staff meetings and professional development, even if it means sharing mistakes or faults. One example is in sharing
the data collected from the climate survey. This survey was given to teachers, staff, parents, and students. Mrs. Hummon shared
both positive and negative comments (even stated about leadership) and demonstrated how to reflect on this information to make
change needed but to dwell in the positive not the negative. 

37. Describe how the school improvement process or strategic plan is organized and managed to ensure continuous growth
and improvement.

Specifically:
Explain how research findings and data analysis inform policies and practices, programs, relationships, and use of
resources to establish priorities and prompt school improvements.
Describe the school’s collaborative school improvement or strategic planning process and how major stakeholders are
involved in school-wide and classroom improvement initiatives.
Explain how professional development and collaboration support and sustain staff efforts, commitment and involvement
related to the school’s improvement process.
Describe how data are used to influence decisions, measure student success, support teachers, programs and students,
and to ensure alignment with school’s vision, mission, and values. Reference the data highlighted in question 35.
Discuss how data analysis and interpretation are used to identify, develop, implement and assess the effectiveness of
improvement or strategic plans. Give examples of specific changes that have been implemented as a result of the school’s
improvement or strategic plan.

1,500 word limit

At the end of last year, teachers were involved in an exercise to examine data and instructional practices to determine what worked,
what needed improvement, and what needed to be dismissed. Also measured was what areas of professional development
teachers are trained and what they are missing. For example, Thinking Maps has long been used on the campus but a formal



training has not taken place for some time. Questions such as this were posed. This input was vital in driving the initiatives of the
upcoming school year. Input from parent stakeholders was also considered after a similar exercise was conducted in a PTO
meeting. 

One area that needed to be considered was the lack of an overall block of time for enrichment and remediation. This is discussed in
future questions. This master schedule issue was revamped with a plan ready from day one as to how to best utilize the additional
time. One challenge that Pueblo faces is ensuring that we maintain the 50/50 model and that whatever is done during this time can
be done in both the target language and English. Therefore, careful consideration is done to ensure that the activity can be done in
either language. 

Pueblo, like all SUSD schools has a living document that contains the school's continuous improvement plan. The plan contains
goals in the areas of academics (ELA and Math), rigorous instruction, communication, and culture/climate. The following are our
areas of focus written in SMART goal form. This data included information gleaned from the chart in question 35 (part C)

Academics ELA

SMART Goal: Pueblo is expected to be an "A" school per spring 2019 AZMerit data. While 77% of Pueblo students stayed highly
proficient in AZMerit over a two year span: 26 students of 143 tested went up one or more levels in ELA, 97 of 143 students stayed
in the same performance level, and 20 of 143 students went down at least one level. We would like to focus on moving the students
who stayed in the same level and students who went down a level to progress forward (growth). 
Rationale: After reviewing the Spring AZMerit the K-5 faculty of Pueblo (English and Spanish sides) decide to increase academic
performance in elaboration and evidence in writing 

Focus Area: Academics Math

SMART Goal: Pueblo is predicted to be an "A" school per spring 2019 AZMerit data. While 78% of Pueblo students stayed highly
proficient in AZMerit over a two year span: 33 students of 144 tested went up at least one level in Math, 86 of 144 students stayed in
the same performance level, and 25 of 144 students went down at least one level. We would like to focus on moving the students
who stayed in the same level and students who went down a level to progress forward (growth). 

Rationale: After reviewing the AZMerit 2019 Data the K-5 Faculty of Pueblo decide to increase academic performance in various
Sub-Areas of Math 

Focus Area: Rigor

SMART Goal: Pueblo teachers and staff have re-established and refreshed PBIS over the last year and continuing into this year.
We continue to work on tiered levels of support for behavior. Tiered levels of intervention for academics now need to be
implemented school-wide. As we continue our journey toward ensuring vertically and horizontally aligned fidelity of practice in
dual-language standards, teachers will ensure research based practices are implemented and practices Pre K to 5, consistent with
being the start of the path to biliteracy. 

Rationale: After reviewing the referrals to IPT, conversations with Spanish teachers and parents the Pre K- 5 Pueblo faculty decide
to increase academic performance in classroom by establishing built in enrichment/remediation time, and commitment toward
research and best practices in DLI programmatic fidelity assurances. 

Focus Area: Communication

SMART Goal: It is my goal as a leader to always provide clear, open, and transparent communication to all stakeholders. Through
numerous meetings and conversations with stakeholders (parents, community, faculty, and staff) this is an area that is of great
importance for our community. As a choice school, we recognize that this is a vital aspect of recruiting and retaining our student
body. 

Rationale: After reviewing the feedback from stakeholders since the 2017/2018 school year the Pueblo faculty and staff decide to
increase performance and transparency in all forms of communication. through the following: Full implementation and systematic
ways to increase communication to all stakeholders

Focus Area: Culture/Climate

SMART Goal: At Pueblo we seek to establish and maintain a positive culture that is supportive and always seeking ways to get
better and better (good to great)

Rationale: After reviewing the student discipline, academic data, and anecdotal data the Leadership team and administration
decided to maintain and even increase a positive culture through the following: Full implementation and systematic ways to
maintain and even increase positive school culture. 



Data on the above goals is constantly and systematically monitored through IPT, data team talks, leadership committee, TIL
meetings, and PLC's, in addition to individual teacher meetings which are conducted both informally and as part of the formal
evaluation process. 

In addition to benchmark testing, teachers provide formative assessments to verify that students are mastering the concepts taught.
Formative assessments include quizzes, presentations, independent practice, exit tickets, bell work, essays, reading
comprehension assessments, and among other assessment instruments.

Supporting Tools for Success
The teachers meet every week with their Professional Learning Communities (PLCs) to review data, plan lessons, and share ideas
for the student's success. The data was collected and analyzed by teachers drive instruction and interventions. This data is not only
used for vertical articulation, but also in horizontal articulation. The curriculum utilized at Pueblo in all subject areas is research-
based. The teachers use the curriculum fidelity, which in addition to the interventions provided, it is also part of the tools used at
Pueblo that are indicators of success. For instance, for language arts from kindergarten through third grade the Core Knowledge
Language Arts (CKLA) is used, which assesses reading basic skills, language, and writing. The math curriculum is called "Big
Ideas" and includes pre-assessments, quizzes, and unit tests. 

The decision to pilot the I-Ready program, for example, was made due to teachers expressing a lack of materials, time, and
knowledge to meet the needs of every student in their rooms. Mrs. Hummon is aware that teachers want to service their students
but these barriers often lead to the inability to do so. The entire staff was trained on the program and follow up PD will take place
throughout the year. This program will allow students to work with small groups, 1:1 with a teacher, and individually on their
computers at school and home to work at their level. This is also an area frequently requested by parents: individualized instruction
to meet the needs of the students. This program, we hope, is a vehicle to meet this need. 

Regarding behavioral data, once a month member of the PBIS team, which consist of one administrator and at least one teacher
from every grade level, meet to discuss positive and/or negative behaviors within their grade level. We will review data and discuss
the amount of office referrals that have been received for the month. If there are office referrals, we will look at data (the time of day
and what grade) of when these incidences are occurring. If it is consistent with a certain time of day, the team will also discuss what
we can do to support the teachers and help decrease negative behavior during that time. The team will also reevaluate certain
situations and give feedback on what is working and what we need to revise within the PBIS structure
At the beginning of the school year, teachers on the PBIS committee presented to the rest of the teachers a new way to track
student behavior and collect data. Each teacher were presented with a PBIS binder. Each teacher has their own PBIS binder to
track student behaviors (minor or major). This allows teachers to record any repeated behaviors and have data and discussion for
parent teacher conferences. This idea was adopted from ideas of various teachers on what they thought might work best to track
repeated behaviors and bring data to the PBIS team for assistance in various interventions.
Since implementing the PBIS binder, teachers have informed the committee that behavior has declined in the classroom and how
the binder has helped them with parent conversations or any IEP/IPT meetings.
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38. Explain how underlying school values, beliefs, and traditions ensure that people work together to solve problems and
confront challenges.

Specifically:
Describe how the school communicates and monitors the culture and values of the school to all stakeholders.
Detail how the observable behaviors and actions of all stakeholders reflect a positive climate at the school.
Describe the activities and celebrations that are routinely practiced to build positive relations among students, staff, parents,
and the community.

1,000 word limit

Communication is one of the core values that Pueblo culture rests on—among all stakeholders, from the top down. Our principal
sets the example herself and has specifically defined expectations that we, in turn, will follow her lead.
Every week, Principal Hummon sends a newsletter out to all members of the parent community, detailing highlights, key events,
and important notices for the coming week. A copy of this newsletter also goes out to every staff member to ensure that we know
and understand exactly what is being communicated to parents. 
Additionally, each week on Sunday Principal Hummon also sends out the "Whirlwind" bulletin to staff members. Unlike the bulletin
to parents, this communication is specifically designed for the campus's professional community. It details not only Principal
Hummon's activities for the coming week, both on and off campus, but also key events involving staff members. These events may
include notice of staff meetings, early release agendas, visitors' tours of campus, and even social events or celebrations involving
staff members. This bulletin also includes links to articles or websites related to specific issues or content relevant to school goals
or topics of current focus for staff meetings or professional learning teams.
Pueblo's PTO also sends a weekly newsletter email to all members of the staff and parent community, highlighting events for the
current week and the near future. It provides information on the location and timing of events as well as details on how community
members can participate in and support school events. Our Pueblo PTO is very active on social media, regularly posting on
Facebook and Instagram information and pictures relating to activities on campus. Every month, PTO members place a "punny"
reminder in staff mailboxes to let us know we are appreciated by the parent community.



Our students, too, have a very public voice in our community. Morning announcements on Mondays and Fridays are student-run
productions, written, rehearsed, and videotaped live to our classrooms. Our PNN (Pueblo News Network) reporters cover student-
interest topics from the daily lunch menu to interesting current events and weather. They lead the morning Pledge of Allegiance
and announce the Here-and-On-Time Winner for the day and the grade-level winners of the Dusty Dollars draw of students who
have received awards for exemplary behavior. They share funny riddles and jokes and always announce the names of students
and staff who are celebrating birthdays.
Each grade level team at Pueblo also sends out its own collaborative weekly newsletter on Monday morning to the parents of
students in that grade. This newsletter outlines content that will be covered in class that week, provides information regarding
special projects or assignment deadlines that may be coming up, and directs attention to important dates or events in the near
future. These newsletters also provide a vehicle for specials-area teachers to communicate with the parent community. Special-
area teachers routinely provide grade-level teams with announcements they wish to be included in the news to parents.
As an example, this year, the 5th grade team chose to departmentalize to help transition students to the middle school model they
will experience next year. All 5th grade students move as part of a homeroom group through the classrooms of all four 5th grade
teachers for content area instruction in math, ELA, social studies, science, and Spanish literacy. Since students move from teacher
to teacher during the day, the 5th grade team developed a communication card that students carry with them throughout the day,
giving each teacher the opportunity to note whether students are keeping up with assignments, performing well, etc. Students who
receive marks on their cards take them home for a parent signature, thus ensuring that parents are regularly informed of what is
happening in the classroom involving their child.
Our grade-level teams meet weekly to collaborate in lesson planning and problem solving. The teams also meet with Principal
Hummon to review student achievement data, set educational objectives, and/or identify students for enrichment or remediation.
(See Part III, response to question 40)
The consistent focus on communication at Pueblo creates a level of transparency on our campus that enables each of us to feel
confident that we know what is going on and that we know, in turn, what part we play in supporting it. 
A strong supportive culture is evident in a number of ways on the Pueblo campus. Each year, a "theme" is revealed by Mrs.
Hummon that indicates the focus or direction for our year. Last year, the theme was "Together Moving Forward," as this was truly
the start of our time together after very turbulent times. This year, our theme is "Be a Difference Maker." This means not only to the
students but to yourself, another staff member, or a parent. At the first staff meeting, administration recognizes someone who has
been a "difference maker" for that month. That person is rewarded and then asked to recognize another staff member at the next
meeting. This reward is intended to allow peer to peer recognition and team building. 
This year, Mrs. Hummon added an additional "culture builder" by introducing "rainbow books." These small journals were placed in
teachers boxes with a note written by Mrs. Hummon simply letting a staff member know something for which they were appreciated.
Then staff were asked to pass it on to another and to keep the cycle going. 
Pueblo staff like to have fun together. This year, leadership dedicated one half day during the PD prior to the start of school, to play
team building "Minute to Win It" games. Although the time prior to day one is precious, time spent getting to know colleagues on
another level is invaluable. 
In addition to leadership, the "Sunshine Committee" and PTO work diligently to ensure that gestures of appreciation are given.
Lunches and treats throughout the year are frequent and abundant. 
The leadership and staff at Pueblo recognize that our jobs can be stressful and under-appreciated and truly take the time to ensure
that work if fun and rewarding. 



39. Explain how the school environment or climate is conducive to learning for all.

Specifically:
Discuss how the school creates, monitors, and sustains a collaborative, cooperative, safe, and orderly environment for all
stakeholders.
Provide specific examples of how non-teaching staff members (i.e. counselors, administrators, paraprofessionals,
transportation, maintenance, support, cafeteria, nurse, crossing guards, etc.) support and affect the school culture.
Describe how the school fosters positive interactions, respect, cooperation, and collaboration between and among students
and adults, and promotes a healthy peer climate among students.

1,000 word limit

Pueblo's PBIS program based on the acronym PRIDE forms the underlying model for a campus-wide climate that supports high
levels of learning for all. This addresses the key positive behaviors consistently taught, recognized, and purposefully practiced
throughout our Pueblo community—Preparation, Respect, Integrity, Discipline, and Excellence.
The program was first introduced through the concerted effort of staff and administration. The program continues to evolve to meet
the changing needs of staff and students. At the beginning of the year, all staff participate in professional development and the
Pueblo PRIDE program. Staff received a binder with resources to support them in implementing PBIS. 
Key amongst these is a template that describes specifically what it means to show preparation in the classroom, for example. Also,
expectations in other campus locations, such as the cafeteria, the library, or while walking in the corridor. Teachers are purposeful
in their instruction of these behaviors, especially as students become acquainted with the expectations for their behavior and others
on campus.
Students learn that preparation in the classroom means having your materials ready and homework completed. It means that they
have their lunch money or boxes with them when they walk into the cafeteria. In the library, it means having their books ready to
return when they are due, and in the hallways, it means walking purposefully to where they are going.
This year, every homeroom class participated in our "passport" event focusing on Pueblo PRIDE behaviors. Student groups rotated
through all the featured locations addressed by the PRIDE template and participated in a discussion of the specific visible
behaviors and actions appropriate to each location. As their tour of each location was completed, the received a "visa" stamp on
their passport for that particular visit. Students took their passports home to share their experiences with families and returned it to
school with a parent signature for a prize. 
The signage for our PRIDE acronym appears throughout campus in both Spanish and English. Every classroom has a poster.
Posters are present in the cafeteria, in the library, the computer lab, and the gym. The PRIDE language is the language of our
campus culture spoken by everyone who interacts with our students.
Included in our staff PBIS binders is a template for the "Dusty Dollars" used to reward students who show these key positive
behaviors. Any staff member may reward any student they wish to recognize. Noon aides regularly award students showing PRIDE
in the lunchroom or on the playground. Students who receive the awards have several options to select from. They may deposit the
dollars in grade-level buckets to be drawn for prizes during morning announcements, or they may save them up for use in
purchasing items from our Dusty Dollar store, run by our student council.
Our librarian at Pueblo has developed her own unique recognition of students that show PRIDE behaviors. She keeps a rainbow
chart utilized in most of our primary classrooms with a clothespin marker that locates the overall "color" of any classroom's decorum
during their time in the library. Pueblo purple is at the top of the rainbow. A class that "clips up to purple" has its name announced
by email to everyone on campus. Any class may clip up on any day that their behavior in the library earns the recognition. There is
no limit on the number of times they are recognized or the number of announcements emailed out! Four-time winners have a
dinosaur sticker added to the class names, which are proudly worn on a lanyard around our librarian's neck, where they are also
adorned with additional stars as they continue to be recognized. The prizes for multiple winners continue to enhance in value as
well. Classes that win 10 times get a dance party in the library!
Our morning announcements have a role to play in reinforcing the common language of our campus. As part of the production,
students often include videos—on using I-messages, for example, or showing respect for one another—or act out little skits in
which they demonstrate the appropriate behaviors we are trying to impart to our students. Some of these videos have featured our
own Pueblo students engaged in role playing the target PRIDE language and actions. At the conclusion of each morning's
production, student hosts announce the names of three students from each grade-level to receive a prize. Students whose names
are pulled are immediately allowed to leave their classrooms and go to collect their prizes.
The rainbow behavior chart is used predominantly throughout primary Pueblo classrooms. Each student may "clip up" or "down"
according to the choices they make that day. Many of our primary classrooms designate the top tier (always Pueblo purple) "clip up
to Principal." Students who achieve this goal may go to Principal Hummon's office to receive a positive phone call home.
In keeping with our PBIS initiative, Pueblo also implemented the Sanford Harmony program campus wide last year. During the first
quarter, teachers used the first 15 minutes to give students the opportunity to participate in activities designed to help them learn,
practice, and develop empathy and to show understanding and respect for others. All classroom teachers received the Sanford
Harmony toolkit box, including grade-level lesson plans, activities, and games to support this instruction. Teachers continue to use
strategies to remind students of the importance of caring for themselves and others.
This campus-wide effort to use and support a language and standard for behavior creates a climate of order and safety that benefits
all members of the community. Students know exactly what is expected of them. They know what the language means and what
actions that comprises. They may not get it perfect every time, but most of the time, most students do. As a result, our classrooms
are places where meaningful learning can take place, where students feel comfortable enough to participate in their learning and
know that it is ok for them to ask for help if they need it—whether from a teacher or a fellow classmate.
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40. Describe how the school's curriculum reflects the use of best practices across all grade levels.

Specifically:
Detail the school’s implementation of clear curriculum articulation as well as authentic teacher collaboration across and
within grade levels and to and from feeder schools. Share how essential content (knowledge and skills) is defined,
sequenced, and organized to maximize student learning. Include descriptions of policies and procedures that protect
instructional time.
Discuss the procedures and tools used to monitor the consistent implementation of essential curriculum including how
curriculum is attained by different groups of students across grade levels.
Detail the processes that are in place to review the curriculum. Highlight how these processes reflect a schoolwide
commitment to continuous improvement.
Reference research base(s) as appropriate.

1,000 word limit

As an elementary school within the Scottsdale Unified School District, curriculum at Pueblo is set by the district in keeping with the
State of Arizona's College and Career Readiness Standards. Every major content area has a district-established curriculum and
pacing guide to help support teachers in reaching their instructional goals. 
Many teachers throughout the Scottsdale district have cooperated in helping to develop these district pacing guides and ensure
they are updated and modified as needed to meet changing standards at specific grade levels. Within the past year alone, the
district purchased two new math adoptions and implemented state standards changes in both science and social studies, all of
which required extensive revision to the district's scope and sequence guides.
The Scottsdale district also develops and schedules quarterly benchmark assessments that serve a variety of educational
purposes. For one, the quarterly tests help teachers to adhere to district pacing guides. They also provide an important source of
formative data teachers can use to see how well their students may—or may not—be grasping concepts. The data from these tests
can also be used to compare other students' scores within the school or among other district schools. 
In the wake of benchmark testing, teachers at Pueblo routinely do item analyses as well as analysis of heat maps to identify
questions that many students were unable to answer correctly. These questions are then reviewed in class so students can learn
and understand where they may have made thinking errors. The School City software used for district assessment also allows
teachers to print feedback cards for each student. These cards not only show students how they answered a particular question
and what the correct answer to the question was but also correlates the question with a content standard so they and their families
have a deeper understanding of their individual specific learning strengths and/or weaknesses. 
In both math and ELA, district content coaches have developed "heat maps" that correlate with the assessments. These maps are
designed for student use and to support student self-assessment. Our Pueblo students use red or green crayons or markers to color
in an array of squares in which each row is matched with an academic standard. Students use their feedback cards to identify and
color each box either green (correct response) or red (incorrect response). When completed, the heat maps allow students to see at
a glance what standards they have mastered and which they still need to work on. 
At Pueblo, each grade-level team meets weekly to plan instruction and monitor the consistent implementation of essential
curriculum. This planning meeting is especially critical, given the need for weekly reporting to parents regarding classroom content.
While the weekly bulletin in no way drives instructional planning, certainly the need to share what is happening in our classrooms
means that teaching staff are thinking ahead about instructional goals and timetables for achieving them and are cooperating in
grade-level teams to ensure that purposeful planning is taking place. 
Generally, given the dual-language format of our program, instructional planning means that teachers whose content is taught in
English will meet to plan together as will the teachers whose content is taught in Spanish. In the younger grades, science, math and
Spanish literacy are taught in Spanish, while language arts and social studies instruction are in English. Beginning with 4th grade,
this model shifts to include math and language arts in English, while social studies moves to the Spanish language classrooms.
As part of the common language we use at Pueblo, teachers began full implementation this year of Planbook.com, an online
resource that enables instructional staff to utilize a common format for recording lesson plans. Teacher teams generally work
together to develop and share the work of lesson planning. After meeting together, one teacher might do the weekly record for math
instruction and share with her colleague, while the colleague, in turn, will write and share the plans for language arts instruction. As
part of the Planbook template, teachers regularly post homework assignments and related instructional standards supported by the
lesson.
Early in the second quarter, our Pueblo RTI team did math and literacy screening for all students through 5th grade. Through these
screening profiles, we have been able to identify students for RTI intervention. Teacher referrals were utilized in 5th grade to
similarly identify students who could benefit from intervention. Our on-campus Learning Resources teacher has carved out specific
blocks in her daily schedule to provide intervention services for these students. The students are seeing at least two or three times
per week.
As part of our enrichment/remediation effort at Pueblo, classroom teachers began utilizing the first 15 minutes of each day,
Tuesday-Thursday, to focus on the school goal to improve student writing. Journaling is being used to foster student writing fluency
in the primary grades and grade 4, while 5th grade is focusing on helping students enhance their ability to elaborate on ideas and
support general statements with specific, relevant details. 
In addition to the Tier II pullout times, teachers are now equipped with a tool in the form of I-Ready to meet the needs of individual
students in small group and 1:1. This data is constantly monitored to ensure that the correct students are receiving services and that
we are meeting the needs of all students at their own individual level. 

41. Choose one curricular area that is unique to your school to discuss in depth.



Specifically: 
Explain why this area is being featured. Describe how it works and provide its history, high quality (goes beyond standards,
maximizes student achievement, meets particular school and/or student needs, exemplifies high expectations, and ensures
positive outcomes), uniqueness, and special significance to the school.
Tell how its success is measured, citing specific evidence of student achievement and progress, and how the program
relates to the mission, vision, and values of the school.

1,000 word limit

Among the schools in SUSD, Pueblo is unique in that it is a school of choice for its Dual Language Immersion (DLI) program.
Students spend half of their day learning in Spanish and half in English. Students learn Science completely in Spanish at Pueblo.
In grades K-3, students learn Math and literacy/culture in Spanish. In grades 4-5 students learn Social Studies in Spanish, as Math
transitions back to the English side. 

The history of Pueblo's DLI program began with an initial enrollment of 50 kindergarteners in August 2006. The 50 students were
divided into two classes of 25 students each, who spent half their day with instruction in English and the other half with instruction in
Spanish. The 25 student classes were somewhat larger than is generally typical for kindergarten, but the decision was made with
an eye to safeguarding against possible attrition over time. The success of the program was instantaneous. The next year, the initial
class moved up to first grade and another kindergarten class of 50 students were enrolled. At that time, a waiting list for both
kindergarten and first grades was implemented. 

With each succeeding year, the students moved up a grade level, and new sections continued to be added at the lower grades.
After the first few years, the number of parents who were interested in having their students participate in the program drove the
decision to add additional Spanish immersion sections. In some grade levels, this was a self-contained classroom in which a
bilingual teacher served a single group of students, teaching half the day in Spanish and the other half in English. 

As the popularity of the DLI program continued to manifest, the program's students became the dominant population on campus. It
became increasingly difficult and challenging to meet the needs of students who remained in our English-only classrooms. These
classrooms were often transient, with students leaving mid-year and others joining mid-year as new students could not be readily
assimilated into the Spanish-language classrooms. The English-only classes were often much larger in size than their DLI
counterparts. The decision was thus made at the district level to dispense with the English-only track and go full school with dual
language.

Our Spanish instructional program is based on ACTFL standards. These standards drive the instructional content delivered by
native Spanish speaking teachers (with the exception of 1) who rely on research-based language learning methods. At the end of
each year, starting with second grade, learning outcomes are measured via the STAMP assessment in a variety of domains,
including: listening, speaking, reading, and writing.These assessment results are communicated with our parent community to help
them gauge their students' progress and, more importantly, provide the relevant data teachers need to plan continuing instruction
and guide students in setting their own language learning goals.

As was stated in our summary of our school (question 33) one area that was inconsistent upon Mrs. Hummon's arrival, was the area
of Spanish literacy. A research based viable curriculum for Spanish literacy was not being utilized consistently in all grade levels. In
fact, many teachers did not even have the materials and others were asked to "share" books. Teachers themselves reported being
frustrated and overwhelmed in their attempts to create solutions to meet student needs. 
Santillana/Descubre is the world's largest authentic Spanish speaking publisher. This term "authentic" means that it is written by
native Spanish speakers rather than translated materials. The curriculum begins in Kindergarten with students "visiting" all 22
Spanish speaking countries throughout their time in K-5th grades. Students meet characters and then "travel" with them to the
various Latin-American countries to learn about the culture. In learning about the culture, students are introduced to customs, foods,
songs, and vocabulary unique to the region. A plethora of on-line materials are available for students to utilize both at school and at
home. 

As our tagline states, we are proud to be the beginning of the path to multiculturalism and biliteracy. When our students leave our
program, the matriculate to Mohave where they continue learning Spanish in curricular context and even earn high school credits.
Once they leave middle school, students then enter Saguaro HS where they can test to earn the Stamp of Biliteracy. This stamp is a
recognition/certificate that a student can share with a college/university or prospective employer that they are capable of
communicating on a professional and personal level in the target language (Spanish, in this case). 

As the majority of our families are non-Spanish speaking homes, some concerns that always arise are: How can I help my child and
How will I know how much Spanish they know? This is an area that has been of particular focus for Mrs. Hummon and the Spanish
side teachers. 
The content delivered in Spanish (Math, Science, Spanish literacy, and Social Studies) all have some component of online
available help for parents in English. STAMP data is now shared personally with parents during conferences. Materials regarding
the "I can" statements and the ACTFL standards is available to parents and explained yearly at curriculum night. Mrs. Hummon
continues to work with district leadership to ensure fidelity assurances are in place. Mrs. Hummon is a member of the dual-
language consortium of Arizona. This consortium is made up of teachers, coaches, and administrators of DLI schools to help one



another and form a community for best practice. Finally, Mrs. Hummon, district curriculum department, and Spanish teachers are
developing a Spanish side report card that specifically addresses the interpersonal Spanish component such that students and
parents are aware of areas of strength and need. 

42. Choose one unique program to discuss in depth. This may be a before-school or after-school program, or one that is held
during school hours.

Specifically: 
Highlight the program’s central importance to the school’s stated vision, mission, and values, its history, how it meets the
specific needs of the school’s stakeholders, its uniqueness, and its special significance to the school. Cite any research.
Describe how it works and how its success is measured. Provide participation rates and anecdotal evidence.

1,000 word limit

With Pueblo's vision statement centered around biliteracy, we strongly support the correlation between having a strong foundation
in a student's native language and their ability to be a successful learner in a second language. If a student does not enjoy learning
or feels unsuccessful in learning, they are often apprehensive to try more challenging material, such as learning a new language.
Therefore, we created the Pueblo Partners After School Program to support those apprehensive learners. This program, run by the
Pueblo librarian, is all about building relationships and learning through literacy. The students who take part in the program are
reading on grade level and do not receive any other support services during their school day; they are just reluctant when it comes
to reading for enjoyment. Therefore, our focus is to foster a love for reading in those students by pairing them with a Community
Volunteer. This community mentor is assigned to create a bond with the student; to be a source of encouragement, and a role
model for joy in reading.
Prior to Pueblo Partners, there have been various literacy programs that have been considered "tutoring." In years past, the
program was overseen by the Assistant Principal and the Literacy Specialist. They would utilize community volunteers, much in the
same way they are utilized now but focusing specifically on tutoring, using guidelines presented by the school. Before that, there
was a district-funded program with OASIS. OASIS is a National Intergenerational Tutoring program. There would be two main
trainings a year and volunteers would use the current teaching skills learned supporting students in the classroom and with the
OASIS Afterschool Program here at Pueblo. Students were selected based on reading level alone. When current leadership
arrived, it was strongly communicated that volunteers were steadily decreasing due to the stress felt on meeting the pre-set criteria.
Ensuring that students met their AR (Accelerated Reader) goal was the focus of the program. 
Mrs. Hummon, along with the librarian, took significant time analyzing the positive attributes of the program, as well as, the need for
change. A few standout points were clear. A need for a steady and happy volunteer base. More support for volunteers in the areas
of time and attention given. Lastly, since traditional tutoring is already provided, this should be a program that meets the needs of
the "reluctant" reader not the "unskilled" reader. A tag line was created, "fostering relationships through the vehicle of literacy." It
seemed like a perfect fit as Mrs. Gildersleeve, our librarian, was a former Oasis trainer and already possessed the skills and
knowhow to run the program well. 
With the revamped version of the program, significant funds were dedicated to allow our librarian to spend the time needed to train
and support volunteers as well as provide a plethora of materials for which volunteers could utilize to get to know their "partner."
With the format change, a significant increase in volunteerism was seen. At the end of the first year, a survey demonstrated that the
changes in the program were positive and well-appreciated. 
Because of the format of the Pueblo Partners program, we rely heavily on community members being eager to donate their time
and talents, and they are always happy to mentor. Many of the volunteers have an educational background and want to give back
to the next generation. The are reliable, friendly, and so loving toward the students in the program. The volunteers create a
wonderful bond with the student they are paired with. This mutual gratification in the program has lead to a consistency in
volunteers over the years and they often times recruit more of their friends to join the volunteer staff too. For the 2019/20 school
year, we have 15 Students enrolled, with 25 regular community volunteers and 3 Substitute Volunteers. 
The success of participants in Pueblo Partners is not measurable by data standards. It is based on feedback on how students are
performing in class and what growth parents experience of their children. Parent feedback is the best evidence that gives us
confidence to stand behind Pueblo Partners. At the end of each year, parents are asked to fill out a survey that includes questions
about the value they have seen from the experience and what differences they have seen in their child, regarding reading and
other areas of learning.
One parent's response to last year's survey stated, "I have noticed a huge improvement in [my child]'s interest in reading. It has
been such a challenge to get her to read, and she certainly never enjoyed it. Over Spring Break, she read a chapter book all by
herself. That has never happened before!" 
Another parent wrote, "[My student] has benefitted so much from this program - I truly appreciate the opportunity that she was given
to enroll in this group. At the start of this year, I was beside myself with worry that she was not where she needed to be with her
reading, and she refused to read with me or her father. As a working parent, I struggled a lot to focus her attention in the evenings,
and we don't have any family in the area that can help out to guide her with her reading. [...] I approached her 1st grade teacher at
the start of this year to ask for suggestions, and she referred me to this program. Thank you so much for a wonderful program!"
Pueblo Partners has had an undeniably positive impact on our students and really helps those students who are not naturally
interested in reading. 

43. Describe how all students, including learners with unique needs, have the opportunity to learn challenging content and
achieve at high levels.



Specifically:
Describe the process for identifying and placing students in various programs. Tell how student progress is monitored and
adjusted to ensure success.
Tell how programs for diverse learning groups relate to the overall curriculum and how students are integrated into the
mainstream classes and activities of the school when appropriate.
Explain how these offerings relate to the overall curriculum and provide examples of their success.

1,000 word limit

Our students at Pueblo have an amazing opportunity to learn in many ways. Also, they can challenge themselves by applying
different learning techniques by the teachers. Pueblo offers several programs that allowed not only to support their learning but
assist them with specific needs. 

Pueblo offers an exceptional pull-out gifted program, run by Alicia Majercin. The process of qualification for the gifted program is
done through specific testing. In second grade, all students take a blanket test called the CogAT (Cognitive Abilities Test). This
assesses for gifted abilities in the areas of verbal, non-verbal, and quantitative reasoning. If a student qualifies as gifted in at least
one of the areas, he or she is accepted into the gifted program. In all other grades, a student can qualify by taking the Naglieri
Nonverbal Ability Test (NNAT2) by parent request.

The gifted program challenges students to apply what they have learned in their regular class to topics of interest. One quarter of
school is spent on Genius Hour/Passion Projects. Students pick a topic of interest, pose questions, research information, create a
presentation and then present to their peers. Student progress is monitored through anecdotal records and meeting with the
students and parents to problem-solve and set goals. Alicia loves to tap into the interests of the students and include those interests
in the projects they work on with her.

Some other activities include, during the third quarter, 5th grade gifted students are tasked with creating an educational game,
using a fifth grade subject curriculum. The criteria for the project includes manufacturing 20 questions on the topic. After they have
created the game, the students must record commercials to promote their game. The commercials are then shown to their general
education classmates. Then the classes vote on which game they want to play and they use the created games to review for
AZMerit. Fourth grade has a circuit project that connects to a fourth grade unit in science curriculum. The main goal of the gifted
program is to challenge students to move into tier five and six of Bloom's taxonomy, where they are evaluating information they
learn throughout the year and using it to create something new.

Another differentiated program that we offer is Accelerated Math. This program is created for students who grasp the math concepts
quickly in the general education classroom and are ready to go deeper with the material. The program is set up in a way that they
manipulate the concepts in a more abstract manner as well as learning new concepts at a more rapid speed. Participants in the
program are identified through teacher recommendation in second and third grade.

We also provide many programs for students who are needing additional support, on top of general classroom instruction. Our
Special Education program, led by Julie Marshall, currently services 11 students on campus with Individual Education Plans. She
monitors their progress through specific IEP goals for each student and by using teacher-made benchmarks. 

The resources used to help students reach those goals might include audio versions of novels that are being read in class, extra
time on assignments or tests, a quiet place to work or refocus.
Julie recalls one specific student who has shown immense growth in confidence, reading fluency, expression, and comprehension
over the last year of having Special Education services. Another student increased almost two grade levels in reading last year.

Julie also leads our pull-out "tier-two" reading and math intervention, which is an initiative started this year based on need. This
program is set up to support first through fifth grade students who benefit from learning on grade level curriculum at a slower pace
and in a small group setting. Students are identified by triangulating STAR scores, benchmark scores, teacher input, and CKLA unit
assessments. Julie monitoring the students' progress through anecdotal records, teacher input and growth in comprehension skills.
She uses curriculum that enhances and supports the CKLA program used in the classroom. Reading passages are sent home for
the students to practice reading with their parents. One wonderful story of success is that a 1st grade student who had only
rudimentary phonemic awareness at the beginning of the year is now close to grade level in reading. For all students involved, this
program is a huge confidence boost that spills over into the classroom.

In the classroom, teachers provide differentiated instruction and sometimes assignments to make sure lessons are attainable for all
students. Centers, small group work and mini lessons are used for reteaching. Choice boards for units are utilized so students can
learn based on their interests and talents. The choice boards increase complexity and use high DOK levels. Other differentiating
strategies include pairing students of differing ability so they can learn from and help each other and implementing different
spelling lists to challenge students at their current ability. Teachers also promote the use of individualized programs (AR, XtraMath,
iReady) to help students progress in their learning at their own pace.

One new program that we just piloted and are very excited to implement is I-Ready. This program was sought after by Mrs.
Hummon as a way to meet the needs of a variety of learners and an easier way for teachers to differentiate instruction for both
students of need and students who excel. 



Professional development was delivered on this new program in December and students are currently taking assessments to
determine a baseline for instruction. Once this baseline is established, students can be instructed in a variety of ways. Online, small
group, 1:1 with a teacher. The benefit of this program is that the data points to the exact area of need for a child. For example, if a
student is in need of reading intervention, I-Ready will tell us if it is in the area of phonics, vocabulary, etc. Specific targeted lessons
are then created for both student and teacher. 

44. HIGH SCHOOL APPLICANTS MUST COMPLETE. NON-HIGH SCHOOL APPLICANTS INSERT 'N/A.'

Describe curricular offerings that provide rigorous educational opportunities that transition students to post-secondary
education and/or careers.

Specifically:
Describe outside and honors curricular offerings and programs such as International Baccalaureate, Advanced Placement,
dual credit courses, online learning, CTE, AVID, etc.
Explain how these offerings relate to the overall curriculum and provide examples of these programs’ success.

1,000 word limit

N/A

13. PART III: EFFECTIVE SCHOOLS EVIDENCE DOCUMENTATION

45. Describe what administrators and visitors at your school would observe on any given day.

Specifically:
Describe the walk-through process and explain how it is used to drive, refine and improve instruction as relates to the
school’s improvement plan, vision, mission and values.
Describe the observable, non-negotiable instructional practices that are in place across all content areas.
Describe school-wide instructional and student engagement strategies one might observe.
Explain how teachers introduce the specific learning goal(s) for the day, including school-wide expectations for posting
learning goals, if appropriate.
Explain how teachers assess students’ progress school-wide with the learning objective during the lesson and how they
adjust teaching to meet the needs of struggling students.
Detail how learning goals might be at higher level thinking or application levels to meet the needs of advanced students.
Give examples of how teachers challenge all students’ critical thinking; reference levels of questioning.
Describe how all students monitor, assess, and reflect on their own learning to guide their learning behaviors.

1,500 word limit

Mrs. Hummon and Sra. Miranda are in classrooms on a daily basis. Informal walkthroughs and observations take place throughout
the year. Pueblo does host a lot of visitors and students are very accustomed to having "strangers" in their rooms. In one room, the
teacher has implemented an "ambassador" system where students are chosen for the week and approach visitors to welcome them
and explain the learning objectives (in Spanish). This is a very well received practice and allows visitors to see immediately the
proficiency of the students. Students in turn, get used to presenting and speaking to others in a more formal manner. 

Due to the uniqueness of our program, we receive a lot of requests for people to observe and visit. Last year, we hosted a group of
DLI teachers from Brazil. Approximately 50 teachers came and toured our school. Another group recently hosted was that of
Scottsdale Leadership class 34. We love having visitors because it not only shows off our program in the hopes of gaining
enrollment but it also allows us to get better through answering the questions that are posed. Sometimes a question is posed that
becomes an area of improvement for us. For example, someone asked during this tour, how many kids earn the Seal of Biliteracy
that matriculate from our program. This is not a statistic that is currently being tracked but this will be a point of data that will be
monitored from now forward. 

Mrs. Hummon and Sra. Miranda provide feedback in both informal and formal walkthroughs. Often times, if something is noticed in
a walkthrough, it is not unusual to see that practice highlighted in front of the staff or in the weekly newsletter. On the other hand, if a
practice that needs improvement is noted in more than one room, either individual feedback or perhaps an article might be
included in the newsletter for reflection and discussion. 

A school wide expectation is that Spanish is spoken 100% in the target language classrooms (with the exception of the start of
Kindergarten) and that English is spoken in the English side. When either Mrs. Hummon or Sra. Miranda enter a Spanish room,
Spanish is always spoken. When students are traveling to and from areas on the campus, this same rule of thumb is used. 

To support best practices of student awareness and involvement in their learning, it is a staff expectation that learning objectives
are posted in the classroom for the class and visitors to refer to. Teachers go over the objectives with the class at the beginning of
the day or subject and then check for understanding and completion of the objective at the end of the lesson or day. Students in
grades three through five are taught how to use agenda books and planners to stay organized with homework and learning
objectives. The agendas are also used as a communication tool between home and school. The weekly newsletter is another form
of communicating with parents about what is being taught in class. Each teaching team sends out a weekly newsletter, highlighting



the current objectives in each subject, class news, and upcoming events.

As Pueblo has a focus on language, it should be noted that classrooms should be full of chatter. Of course, there are times when
silent work is appropriate but in all classrooms group and partner work are valued. Mrs. Hummon has been trained in Kagan
Cooperative learning strategies and often models these as "ice-breakers" at the beginning of staff meetings and PD. 
Another area of focus this year, is in implementing the strategies in the "Teach Like a Champion" book. These are modeled by
leadership and discussed in the book study currently taking place complex wide. Videos of real teachers implementing the
strategies are shown and discussion is rich. 

Teachers challenge all students' critical thinking by teaching in quadrant 3 and by using higher level questioning skills. For
example, instead of asking basic recall questions, teachers ask questions such as… What is the best answer and why? What would
happen if…? What facts support your idea? This was supported through PD that was given to the entire Saguaro learning complex
during an early release day. Follow up activities were given for teachers to collaborate and exchange ideas. It is a belief that all
students should be challenged with higher level thinking skills. Many classes utilize project based learning which highlights the
creative and critical thinking skills of kids in our school. 

Mrs. Hummon believes that major growth can occur when students are responsible for and take charge of their own learning and
monitoring of data. Students are encouraged to review their benchmark data and many teachers take the time to explain and
review the "heat maps" once the test has been completed. Students also monitor their own reading progress in the AR program.
Teachers are encouraged to hold weekly meetings with students discussing progress. 
Many teachers also utilize learning portfolios. These portfolios are added to and shared with parents throughout the school year.
One grade level (third) holds student led conferences in the spring. They believe this practice helps students identify their strengths
and areas of need in order to best partner with parents. 

With the piloting of the I-Ready program, staff are excited to learn exactly what are the skills and areas of need for their students.
While it is easy to see what students are in need and which are advanced, it is often not easy to hone in on the exact areas to work
or challenge. 

One benefit of our program are small class sizes. Some classes have less than 20 students making it much easier for teachers to
hone in on the individual needs of the students. Mrs. Hummon and teachers examine students "kid by kid" in data team meetings to
ensure that we are meeting the needs of all students. One example is that recently during the mailing of MOWR letters, it was noted
that some students were not receiving extra help due to their parents declining before school tutoring. This was remedied by having
those particular students enter in to Tier II instruction during the day. This is monitored and adjusted as students make progress and
other students show a need for help. 



46. Describe how staff professional growth and support are tailored to address the differences in career experience and
professional needs with a system for novice and experienced teachers to develop instructional expertise in the following
areas: planning and preparation; instructional strategies and behaviors; assessment; reflection on teaching; and collegiality
and professionalism.

Specifically:
Describe how all teachers assure students’ deep understanding of content and context rather than simply coverage of
materials.
Explain how all staff members consistently support agreed-upon high expectations for student learning during, before, and
after school. Identify the guidelines to these school-wide high expectations.
Describe the relationship between the teacher evaluation process and professional growth.
Cite specific examples of ways in which ongoing professional development has improved teaching, school culture and
student achievement.

600 word limit

Pueblo is unique in that we have teacher teams at every grade level. There are two English teachers and two Spanish teachers.
Teams plan together weekly and share plans through Planbook. More experienced teachers mentor new team members at their
grade level. Pueblo no longer has a large teacher turnover rate. We also have Teacher Instructional Leaders (TIL) that help mentor
teachers. Specifically, Jennifer Alarcon assists teachers with Accelerated Reading, Luz Van Damm helps with questions on using
Planbook, and Alicia Majercin works with teachers on increasing rigor and higher level thinking skills. The TILs also receive
training in district and school initiatives, they are best able to support teachers on the Pueblo campus. Some of the trainings have
been i-Ready intervention/enrichment, Synergy standards-based reporting, Big Ideas math adoption, and CKLA, to name a few.
The TILs present what they learned during staff meetings, professional development days and one-on-one meetings with teachers. 
One way teachers ensure deep understanding is to have the students show what they know through explaining in their own words.
This can be in written form, sharing out, and teaching to the class. In math, students teach/show the class how to do something step
by step while explaining why. Teachers can see who understands the math concepts, not just how to solve an algorithm. In ELA,
students show deep understanding through explanations/analysis of text both literary and informational. Students are able to
support their views by using evidence from text.
As a part of a complex wide initiative, the administrators of the Saguaro complex were trained as "trainer of trainers" on the "Teach
Like a Champion" strategies. PD was dedicated to train teachers on the strategies. Strategies continue to be reviewed and
modeled by leadership. Each teacher in the complex was given a book and "homework" is assigned to practice the strategies and
report back during meetings. 
Pueblo offers training on various topics by holding "Breakfast and Learn" professional development. Teachers come before school
to enjoy breakfast and training on topics of interest. For example, our school's writing initiative has been followed up by several
Breakfast and Learns on Write from the Beginning, Thinking Maps, Planbook, and Google Classroom . These sessions offer PD
that ultimately increases student achievement. It also builds a stronger sense of community, as we have all chosen to be there to
learn something that will help our students. 
Ron Clark, an educator, motivational speaker and founder of the Ron Clark Academy inspired teachers to be more creative in their
classrooms and to "think outside the box" to reach students. 
Professional development provided by Karen Brown, our district's Director of Gifted/ Accelerated Programs, improved teacher
questioning strategies and to teach in quadrant 3. This training was followed with our Teacher Instructional Leaders creating
bulletin boards on our campus to keep the ideas in the forefront. Inma Gabrielle, a second grade teacher, commented that she liked
seeing the bulletin boards around both the copy machines. "It makes me think about how I phrase my questions and that I should
be aiming for the higher level questions."
Math professional development offered by district coaches taught teachers how to look at the data of our new math adoption as well
as what steps to take next. Coaches modeled lessons and reviewed software components. Teachers were excited to take what was
learned back to their classrooms and were able to implement it right away. 
Student achievement is positively affected when teachers are excited by professional development and take strategies learned
back to the classroom. Students see that teachers are lifelong learners and committed to improving. 



47. Describe the decision-making process that governs all aspects of teaching and learning; explain the link between
instructional strategies and student achievement. 

Specifically:
Describe how the school supports teachers as they develop instructional units and lesson plans across all grade levels and
content areas to engage students, reduce duplication, and assure consistency with implementation of the Arizona College
and Career Ready Standards.
Discuss what strategies are used to address different learning styles and needs. Provide specific examples and outcomes.
Examples might include: expansion and modification of instructional time; double blocking; regrouping; co-teaching; flexible
grouping; and other diverse instructional practices.

600 word limit

Focusing on data, both formative and summative, is the foundation for all decisions regarding curriculum and instructional practices
at Pueblo. One challenge for DLI schools is finding the time to meet the needs of every single learner. One area that Mrs. Hummon
and teachers wanted to work on was a time dedicated to differentiation (need and enrichment). In focusing on the master schedule,
Mrs. Hummon noticed a block of time that had been dedicated to morning announcements was significant. 15 minutes at the start of
each day was given. Taking information and feedback from teachers, Mrs. Hummon worked with the leader of PNN to create a
schedule that still allowed kids to broadcast but also allowed teachers to take 15 minutes, three days per week for differentiated
focus. Mrs. Hummon, along with the TIL's, have created a schedule and a focus that is consistent across grade levels and teachers.
In the first quarter, teachers and students focused on social-emotional learning by teaching Sanford Harmony during this time. The
second quarter focused on writing but bridged the social-emotional with that by having students concentrate on journaling. This
was done in both the English and Spanish classes with prompts provided to teachers. The third quarter (current) is focusing on I-
Ready for assessing and teaching at the individual level. 
Teacher Instructional Leaders meet with grade levels to assist with particular concepts or resources. At one such meeting Second
grade discussed field trips, a favorite is to go to the Pioneer Museum. They have been going for years. However, the TIL was able
to explain because of the recent changes in Social Studies standards, the fifth grade was planning to go to the Pioneer Museum.
The grade levels had a great discussion on how each would connect the field trip to units of study. Both grade levels incorporated
their standards and used the Pioneer Museum field trip in a unique way. 
Accelerated Math is offered to students who are able and motivated in third, fourth, and fifth grades. The accelerated curriculum
adds some of the previous grade's standards to the current grade. By the time students in Accelerated Math leave Pueblo, they will
have completed sixth grade math.
Student learning styles are addressed by using various teaching methods throughout the day. The Spanish teachers engage
students in a lot of conversation and partner work. Best practices for language instruction are implemented and shared amongst the
Spanish-side teachers in both professional development and PLC's. Evaluating the data both formative and summative is crucial
for teachers to meet the varying needs of language development in their classes. 
Second grade offers students Choice Boards in Social Studies curriculum. Students are able to choose the best way for them to
show what they have learned. For example, when students learned about types of landforms, they could create an acrostic poem,
or a comic strip, or a treasure map. Students are also given choice in spelling homework practice. Kinesthetic learners can practice
words in the sand or in the air, verbal learners can spell out loud to a parent, interpersonal learners can work with a study buddy.
Math centers offer students differentiated practice every day. Students love knowing they will be able to move around the room and
do different activities. This also allows the teacher to give differentiated instruction to students, remediation as well as enrichment.
In ELA, teachers use reading groups and small group instruction. Teachers use scaffolding to provide varying degrees of support. 
Mrs. Hummon encourages all teachers to "take the lead" at meetings, PD's etc. to show off their professional skills and areas of
expertise. 



48.

Explain how students have regular, meaningful opportunities to apply learning to real world situations.

Specifically:

Describe the opportunities all students have to integrate quality work-based experiences and experiential learning.
Examples might include: contextual learning; project-based learning; student leadership and service activities; work-based
experiences; internships.
Explain how school-wide teaching practices frequently and regularly provide opportunities for hands-on, investigative
activities including independent projects, collaborative group projects, and real-life problem-solving experiences.
Describe the student service-learning strategies and volunteer activities and how they enhance the curriculum with real-
world experiences and provide connections to careers and the communities.

600 word limit

Pueblo students speak Spanish everyday in their classrooms. Spanish is spoken as the primary language in 22 countries. It is
projected by the U.S. Census that by the year 2050, the U.S. will be the largest Spanish-speaking country in the world. Students at
Pueblo use their Spanish skills to converse about their daily life, discuss culture, and learn content. 
Pueblo's Student Council offers students real world experiences of working in a leadership role. Student Council representatives
go through the election process to become a part of the Student Council board. Before being elected, students are required to go
through an application process and present a speech to the student body. Students in fourth and fifth grade vote for an officer. Then
each classroom (in third through fifth) holds an election for a classroom representative.
3rd, 4th, and 5th grade students in student council are required to uphold certain responsibilities as represented members in the
council. Once elected, students are responsible for various tasks such as recycling once a week, fundraisers to raise money for any
projects that would help beautify the school, annual sock drive where pairs of socks are collected to be donated to the UMOM Day
Spring family shelter, and decorating for our annual fall barbeque. Students also hold the responsibility of the morning
announcements when our principal is unable to do so. Student council members are responsible for our school spirit assemblies
where they would organize and manage the awards assemblies. Students are also responsible for our dusty dollar store:
purchasing items and keeping it full for the kids. Student council works with our PTO to collaborate and assist with school events
such as the annual pumpkin patch and maintaining the school marquee.
During student council meetings, students discuss the agenda. Certain items on the agenda need an approval from the council, so
students learn to vote on whether they approve or disapprove of items and events. Example: if we need a purchase order to a store,
the president will say "I move that we get a purchase order from X store to purchase X items for our upcoming fundraiser." Another
student will 2nd that motion and all in favor will say "aye". Students also know that being a part of student council, they are to
become student leaders and lead the school in a positive manner, both inside and outside the classroom.
Community service members such as fire fighters, policemen, and military visit classrooms and do presentations in primary grades
as part of Community Helpers unit.
In Social Studies, students practice mapping skills by creating maps of the playground and school, followed up by mapping their
home.
FOSS Science Kits connect curriculum to students' lives. For example, first grade flies kites to learn about the wind and weather.
Third grade learns about the life cycle of chickens by hatching chicks in the classroom. All science curriculum is hands on. 
In Specials students are able to apply what they practice and learn collaboratively to real world situations from the lesson focus and
discussions in our classrooms. For example, in Art, students learn about how optical illusions affect perspective and train their eyes
to observe. They can apply this knowledge into the real world with math and science. (get example)
In PE, we practice winning and losing with a positive attitude, all sports or life events that students will encounter at some point
require the ability to accept failure.
In music class students explore various uses of music in daily experiences and demonstrate knowledge of music styles and their
cultural significance performing throughout the year. 



49. Describe the resources that are available to teachers and students for instruction, gathering information and sharing the
results of their efforts.

Specifically:
Describe how available resources including technology support curricular goals and teaching and learning.
Describe how the school ensures that both students and staff have the technical skills, available resources, and
accessibility to use technology in content areas.

600 word limit

Instruction Resources:
Pueblo uses multiple instructional resources. For example, in math: Xtra Math, iReady, Splash Math, and Big Ideas. In Spanish,
Duolingo and Descubre videos support Spanish instruction.Teachers use FOSS Kits and Discovery Education (which also comes
in Spanish) with science. Reading support can be found in Thematic Unit books, Read Theory,BrainPop, Tumble Books, Reading A
to Z, and district online curriculum sites.
Gathering Information Resources:
School City benchmark data is used as a resource for gathering information on student progress. A record is kept of student
progress in reading and math benchmarks and AZMerit data. iReady is new to our school this year but teachers and students alike
are excited to how it progresses. Reagan Amine, kindergartner, says, "I can't wait to get started. I want to earn coins and do more
math."
Sharing Results Resources:
Teachers share results with parents and administration by providing mid-quarter progress reports, weekly newsletters/emails, AR
reports, School City reports, Heat maps, STAR reports. Teachers conference with students on their on-going progress throughout
the year. Students set goals with their teacher each quarter and reflect on their success or need to work harder. 
Students and teachers access several technological resources through the district's Single Sign On Clever Portal. Students have
access to online math book, learning games, and math assignments. The library resources page offers digital resources such as
Discovery Education, TumbleBooks, BrainPop, and Accelerated Reader. An important feature of Accelerated Reader is that it offers
book quizzes in Spanish. Second through Fifth grades encourage students to use their Spanish reading skills to read and take
quizzes in Spanish. 
Teachers at Pueblo have laptop computers and are trained in many different areas utilizing technology. One area is Google.
Teachers have been trained to use Google Classroom, Google Docs and Google slides. Teachers have instructed students to use
Classroom to create assignments and submit them online. Students as early as second grade are becoming familiar with computer
skills by using Typing Club to encourage familiarity with keyboarding skills, which will better prepare them for the future.
Teachers have been trained and utilize SmartBoards and Smart Technology. Teachers use the interactive Smart Boards to instruct
and engage students in learning by utilizing embedded graphics, interactive videos, and hands on activities. Students enjoy
demonstrating what they know when competing against another student to answer the math question first. Smart Boards are in
every classroom from kindergarten to fifth grade and are used on a daily basis. Teachers received continuous training from our
TIL's, who are also trained by coaches at the district.
Pueblo has piloted a resource, I-Ready, to provide students with Tier 2 interventions. Teachers are participating in PD that includes
how to give the assessment, collect data, and learn what are the present levels for students in reading and math. The program
includes computer component and intervention provided by the teacher. Assessment show the baseline of each student. Once the
baseline data is collected, the teacher will receive another training to disaggregate data and to provide interventions utilizing the
iReady curriculum. 
Pueblo has technology access at every grade level. Kindergarten has computer centers for students to use in the classroom. First
grade has a computer cart with 30 computers. Second through fifth grade has two computer carts per grade level. Pueblo also has
two computer labs that teachers can sign up to use. The schedule is on a google calendar and accessible to all. Teachers have
laptops and docking stations in their classrooms. Each classroom has a Smartboard, document camera, and voice enhancer. All
these tools help students access curriculum. 

14. PART III: EFFECTIVE SCHOOLS EVIDENCE DOCUMENTATION

50. Share how the academic, nonacademic, social-emotional, and cultural needs of the student population are addressed and
responded to through a network of cohesive and integrated programs and services.

Specifically:
Describe how the school identifies, assesses and meets the specific needs of all its students as defined by its population. 
Describe how all students are encouraged to build sustainable, caring relationships with each other, teachers and other
adults on campus.
Share how the school prepares students to live successfully in a culturally and socially diverse environment.
Discuss the strategies in place to ease transitions and provide support for transfer students, first-year students, family
moves, etc.

1,000 word limit

Pueblo community serves students with different cultural and socioeconomic backgrounds. Pueblo staff works diligently to provide
equitable services to students. The student community includes students who are English Language Learners, Spanish Language
Learners, students with special needs, and a large population of gifted and talented students. 



Through data team meetings, PLC's, and IPT (Intervention Planning Team) "kid by kid" data is analyzed and next steps are
identified for students in need. At Pueblo, we take great measures to ensure that no student "falls through the cracks." Based on our
data for academics, we ensured that all students in need (through our process of triangulated data) are receiving some
intervention, either tutoring or Tier II. Social-emotional needs are identified in a similar manner and we work hard to "spread the
wealth" on our services. 
Students are continuously encouraged to build sustainable and caring relationship by utilizing the skills taught in programs and
systems in place, such as Sanford Harmony and PBIS. With the strategies provided, students learn the tools to address difficulties
with peers and adults and to show respect and compassion. 
The adults are involved in providing these tools by modeling the expected behavior. Adults model how to build relationships
between colleagues and students. Last year, Pueblo adopted the Sanford Harmony program that was implemented during the first
quarter and embedded through the rest of the year. In conjunction with Sanford Harmony (SH), students are expected to show their
PRIDE, which includes respect between each other, and adults. 
During the beginning stages of SH, students had the opportunity to find out what their peers, like or dislike, common interest,
strengths and challenges; allowing students to be vulnerable and supportive. They know that making a mistake it is okay, and that it
is a learning moment. 
There are times when students may not utilize the tools provided, adults and peers remind them. They know that they can tell the
peer to stop, then they can talk and walk. Students are aware that they can ask for support from any adult on campus. The building
of relationships helps adults on campus identify if a student needs additional support. The support offered by the school is
determined through the collection of data. The collection of data may occur in class, recess, lunch, intervention programs, or
enrichment programs.
Pueblo also provides support to transfer students. Although it should be noted that due to the inability to add students without the
target language, less than 15 students (on average) add throughout the school year. 
For incoming kinder families, we offer 3 Kinder Round-ups per year. Parents of new students are provided a welcome folder with
also a commitment form that was recently revised this year. The revision evolved as part of the communication process that parents
understand how our school, as a DLI program prepares students to thrive in a diverse culture and society.
A majority of Kindergarten parents have attended the school tour which describes the programming and layout of the school. Once
enrolled in kindergarten emails are sent out to provide instruction on next steps. Once students are attending school teachers
provide weekly newsletters on what is happening in the classroom and meet with families as needed.
Our Pueblo PTO Kinder Liaison and Homeroom parents for our Kindergarten provide the following experiences for families to help
ease the transition to Kindergarten:
· Stomping Ground: There is a concerted effort to invite Kindergarten Families to the indoor playdate in August to help families meet
each other.
· Welcome Packet: New this year is a welcome bag that includes a coloring book that illustrates all the exciting things that are
happening at Pueblo.
· Kinder Welcome Party: This event is hosted by a Pueblo Family in September and provides an opportunity for all kinder families to
meet each other and connect in a social and fun environment
The Pueblo PTO Welcome Committee organizes events and experiences to help new families feel welcome. The community
organized several events that focused on inviting new families such as: Appetizer Night, Coco at OdySea Aquarium, Stomping
Ground, and Train Park Playdate. In addition, homeroom parents connect with new families. Some homeroom parents invite new
families to playdates to meet other grade level families. 
Small group tours are also provided to show potential families of students our campus, answer questions after the administrative
presentation. Mid-year and late student transfers first meet with our principal, Shelley Hummon. This allows time to dialogue about
the specific needs of all incoming students and to ensure success by assessing their language ability and ensuring families
understand the commitment to the program. We value our families and want to ensure that the program is the best match for the
incoming student and family!
A huge strength of Pueblo Elementary is its feeling of community. As a choice school parents have a similar interest and dedication
to dual language. We are not just dedicated to language but also to culture. We believe that learning about other cultures makes
our students better global citizens. We model and practice this daily at Pueblo. By learning about the 22 Spanish speaking
countries and their customs, we hope that students take this learning and model tolerance and celebrate diversity. This is visible by
the number of global citizens we have working at Pueblo. The majority of our Spanish teachers hail from other global locations and
we treasure the ability for our students to hear and emulate their accent and learn about their homeland. 

51. Share how the school addresses students’ physical, social and emotional needs, and intervenes when students’ personal
needs are preventing academic success. 

Specifically:
Describe the non-academic services and programs that are available to support students and detail how they relate to
student needs and school goals.
Describe systems in place to help students learn to handle frustration, anger, teasing, bullying, and other negative
interactions (e.g. counseling, character education programs, health services, student intervention assessments, etc.).
Articulate school-wide systems in place to address and minimize the effects on school climate of factors such as
absenteeism, serious discipline problems, high turnover of students or staff, or other negative factors.
Provide specific examples of student success as a result of student interventions.

1,000 word limit

The Pueblo team recognizes and takes action to meet the needs of the students. Pueblo does not focus only on academics but also



on their social and emotional needs. Educators are trained to teach social skills, and refer students who need more individualized
support to the programs placed in Pueblo. 

For our community, it is essential to include all of the stakeholders to ensure the success of the students. For this reason, we offer
Spanish classes for parents. These services are available to parents to learn the language and hone their Spanish skills. These
classes are taught by a parent, Nicole Ahumada, who is also part of our Site Council Committee and learned about the interest of
our English monolingual parents, had to learn the language. One of the parents' motivations was to help their children with Spanish
assignments. They took the initiative to learn the target language to support the students! 

Pueblo has systems and programs in place to help students learn how to handle challenges when they arise. The programs and
systems implemented supports the social and emotional aspect of the students. One of the programs implemented is Sanford
Harmony, which is a program that teaches students social skills. The teachers were trained, and implemented the program every
day during the first quarter. They are now embedding the concepts taught in the lesson throughout the day. Students learn how to
communicate and express how they feel. They also identify what they have in common to build relationships with peers.

The Pueblo community recognizes that there are situations out of the control of students and staff that may affect the academic
achievement of students. When students need more support than the one already provided in the classroom to deal with emotional
issues, students are referred to the program Everybody Matters. It is a program adopted by Pueblo, where students see social work
interns who provide support to children. Certified social workers, in partnership with ASU college of social work, supervise student
workers. The services are for students who need emotional and social support and cannot access these resources. The services
are in small groups or individually, depending on the need of the students.

Another resource that Pueblo has is a Social Worker, who is shared with our neighbor Saguaro. She provides parents with
resources such as information about services for students who need counseling or extra support, out of school hours.
Our school is staffed with an RN, who is trained to support our students during the school day. She also provides parents with
information to find medical or social resources to support the wellbeing of the students.

One of the systems implemented at Pueblo is the Positive Behavioral Intervention and Supports (PBIS), which takes into
consideration three levels or tiers. The first tier includes the establishment of foundations where students are trained in what Pueblo
calls Passport Days to prevent unwanted behaviors. If for some reason a student displays more behavioral challenges, the student
is referred to the Intervention Plan Team (IPT). The team consists of professionals such as the administration, psychologists,
teachers, and parents who brainstorm strategies for the students to receive support. At this time, the student might also be referred
to the program Everybody Matters. If the student still needs individualized intervention support to improve the behavior skills, there
might be the possibility to refer the student for a formal behavioral assessment to determine if the student needs a Tier 3
intervention. 

Members of the organization from Big Brothers Big Sisters come to Pueblo to visit students who are matched. These adults provide
guidance, help build confidence, and encourage students to make positive choices. The visits are every two weeks for 45 minutes.
They have a significant impact on the students, and these students look forward to meeting with them. The students meet with their
"Big" during their recess and lunchtime. A student said, "I can't wait to see my Big Sister. She listens and plays with me!"

Another program is run by our School Office Resource (SRO), "Sirens and Sleigh Bells." The students are chosen by teachers to
attend this event. A group of officers and other volunteers, teachers and administrators, take the students for breakfast, then to shop
for the holidays at no cost. This year, the officers prepared breakfast at the Granite Reef Senior Center. The students took pictures
with characters from Star Wars and Santa Claus. Then, went to Target on the school bus. Police cars escorted the school bus and
sirens were turned on. The students were excited and grateful for the opportunity. One of them expressed, "I'm so happy I got this!"

This year, Pueblo was very lucky to receive the Diamondbacks grant. Mrs. Hummon worked closely with site council and teachers
to determine how to best utilize these funds. It was determined that alternative seating, such as is on display in our "tour room/room
of the future" would be ideal to meet the needs of our students in the classroom. Teachers had an opportunity to come and "shop"
with the furniture representative and choose what they felt would work best in their classrooms. 

As mentioned in question 32, absenteeism has been a problem for some in our community. In order to tackle this issue, Mrs.
Hummon and team work collaboratively to inform parents of absences. After meeting with families to problem solve, in one case,
the child remarked, "I cannot wait to ride the school bus and I am so excited that I don't have to miss school if my mom is asleep." 

In order to combat the issue of students unenrolling due to the rigor of learning another language, Mrs. Hummon put into place a
commitment form which parents and students are asked to review and sign prior to enrolling at Pueblo. This document highlights
that at times students may get frustrated and want to leave the program. The commitment asks parents to meet with administration
to discuss prior to making this rash decision.
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Articulate the role that families, partnerships and the community play in supporting learning.

Specifically:

Describe the goals and priorities of school, family and community partnerships and how those same goals and priorities are
communicated to stakeholders and aligned with school priorities.
Describe challenges, if any, the school faces in developing partnerships.
Describe how partnership goals are collaboratively developed with all stakeholders; detail what strategies are used to
involve people from all segments of the community in supporting education. Provide examples of community partnerships
that resulted in the school being a respected and valued partner.
Cite ways in which the school involves all families in school initiatives and programs to build a shared commitment to student
success; reference participation rates and give evidence of success. Provide specific examples of how the school supports
and enhances the parenting role and involves families in decision-making. Tell how the school establishes two-way
communication and ensures authentic involvement of families from all segments of the school community in a way that
respects diverse backgrounds and challenging needs of the families.
Detail how volunteers are recruited, trained, and made to feel like an integral part of the school.

1,500 word limit

Families, partnerships and the community play a vital role in supporting our exceptional learning community. Pueblo Elementary's
incredible partnership with our Parent Teacher Organization (PTO) strengthens our community through supporting the needs of the
school and teachers, executing events that bolster community spirit, and fundraising towards school initiatives. The goal of the PTO
is to "foster an environment in which students can do their best learning and teachers can do their best teaching". 

The school and community priorities include social emotional development, supporting the Spanish curriculum, integrating cultural
learning opportunities with the Spanish Immersion curriculum, events that compliment the Spanish culture to offer a well rounded
learning experience, communication and teacher retention. Teacher retention is important to the community and the turnover has
been significantly reduced over the last 3 years. Prior to this, the teacher and staff turnover was larger than expected by parents.
Very few teachers and staff have left in the last 3 years, and most were extenuating circumstances that did not have to do with
moving schools, but rather adapting to life changes. This has fostered a more positive environment on campus and a more
cohesive transition from grade to grade for the students. 
The challenges Pueblo faces in developing partnerships is common among many schools: ensuring working families feel
connected to the school community and ensuring ample time to support all students, staff, and families. Another challenge is the
"buy in" from new families to attend. Many think that if the parents does not know Spanish, there will be a challenge with the
learning experience. This is overcome by connecting prospective parents with other parents of students attending Pueblo, offering
the Spanish curriculum in English for parents to view and use as a tool to support their students and offering Spanish classes for
parents who want to learn some Spanish. 

The Principal holds coffee meetings to invite parents to learn about what is going on around the school and to get input from the
community on new ideas that are considered. Community members connect with school leadership to share ideas they want
considered. The school has committees made up of teachers and staff to focus on specialized areas. Those committees make
collaborative decisions for their specialized area. They consider input from the community and evaluate how it would fit in with the
school environment. One example is a campus beautification committee that is made up of teachers and parents. They work
together to plan activities to beautify the campus. The Principal and PTO have a close relationship and communicate about how the
PTO can best support the school. The Principal also runs ideas past the PTO to get parent perspective on how the community might
respond to possible changes being considered. There is a very cohesive relationship with the school administration, PTO and
parents. 

The Pueblo PTO consists of parents (including Dads Club President), principal, and a teacher representative. Annual goals for this
organization are established at the June PTO board meeting. These goals are then shared with the parent community at the PTO
meeting in September.

School priorities are reviewed and discussed with stakeholders during staff meetings, PTO Meetings, and School Site Council.
Comments and concerns are documented and collected throughout the year, priority concerns are addressed immediately, while
other concerns are analyzed and evaluated for the next year cycle. 
The school communicates frequently about all that is going on at the school. Parent involvement is requested at the level parents
want to be involved. Pueblo families receive communication from the school via email, phone calls and occasional text messages
with important information. For new initiatives or important information, the school will communicate to the community with the
traditional methods (email, phone, text) and at PTO meetings and/or special meetings surrounding the topic. The school has a great
number of gifted students. On Curriculum night, parents are invited to the library, AFTER they have had an opportunity to spend
time in the classroom, to learn about the gifted program. Parents are encouraged to ask questions and suggest any input they have.
Many layers of communication are offered. Each grade level sends weekly updates to parents about the classroom education for
the week, upcoming events and reminders for testing or special events. Homeroom parents also send school event information and
request for volunteers. Community meetings are held to convey important information and parent input is valued. One example is
when the Spanish curriculum was enhanced with a new educational program, a community information meeting was held for
parents. This meeting was extensively promoted for parents to attend via email, phone call and text messages. The school is great



at communicating any changes, considerations and events. The administration also makes time for all parent meeting requests. 
Various strategies are used to involve people from all segments of the community in supporting education. These include:
Fundraising/Community Events: Pueblo PTO organizations fundraising events that also often serve as community building activities
include: Game Night, Fall Festival, Fun Run/Field Day, . These events allow families, grandparents and community members to
engage together as a Pueblo Community while at the same time connecting as a community. These events often tie into our Dual
Language Program, thus further connecting parents to the school specialty and fostering cultural diversity. For example, our game
night was done in both English and Spanish, our Fall Festival incorporated Dia de los Muertos. As a result funds from these events
are used to support the educational initiatives of Pueblo Elementary. For example, funding is used to pay for two kindergarten aides
in the classroom, staff appreciation, classroom supplies, scholastic news, events. 
Our Dads Club puts on events that bring our community together. Examples include: Bagels with Dads Club, Dusty Family Dance,
Fall Festival Haunted House, and Phoenix Rising Pueblo night where families attend the local soccer game and the Dust Devil
Singers perform the national anthem. All of these events have the purpose of bringing the Pueblo community together and are
completely organized by Dads.

Parent volunteers are key to the success of our school. Not only do they support the events of the school, but they also volunteer in
the classroom to directly support student achievement. High school volunteers also help out in various ways including during PTO
Meetings, at our Fall Festival, Spanish buddies (which are students who have matriculated through our program) 
Pueblo organizes some fantastic celebrations that engage the families of Pueblo as well as community members. These include:
Fiesta de Pueblo, Dia de los Muerto Celebration, Family BBQ with Mariachi and Veterans Day Celebration.

Pueblo has received several grants from the community, including: Arizona Diamondbacks, Home Depot Beautification Grant,
Wells Fargo Grant, Arizona Federal Credit Union grant, to name a few. 

Fiesta de Pueblo: Shares all the impactful school initiatives happening in the classroom. In addition, students share a Spanish
language presentation to all families. This event is very well attended as students are at the center of each presentation. 

Classroom of the Future: We have a classroom that demonstrates what a classroom might look like in the future. This classroom is
the latest school initiative used to show parents what a classroom of the future might look like. With flexible and colorful seating
parents, community members and students love the new look. 

IEP Meetings: Staff members and family members work together to develop appropriate and applicable IEP goals for students.

Meetings are held with parents on an as needed basis to support and enhance the parent role and involves families in decision-
making.

PTO meetings are held monthly and aim to enhance the parent role by involving families in the school community, and informing
them on topics that impact our students and the learning experience. Examples of presentations: Mental Health, Social Media,
Nutrition and Tax Donation Credits.

Volunteers are recruited through the PTO's network of communication as well as through classroom teachers request via online
platform or email. 

The Pueblo Parents volunteer over 800 hours to support community events and fundraisers held at the school. Parents organize,
set-up, decorate, and facilitate events for the school such as Game Night, Fall Festival, Holiday Shoppe and Fun Run. 

Teachers utilize parents in the classroom. Parents are read to by students in the classroom to help students build confidence and
practice in reading. In one kindergarten classroom, this happens each day!

Pioneer Day in second grade: students learn the skills of the pioneers. They make butter, sew, and build miniature covered
wagons. Parents help students complete these tasks. This is one of the best days of the year!

Art Masterpiece: parent volunteers come to the classroom twice a year to provide a scripted art lesson developed by Phoenix Art
Museum. The artwork is then presented proudly in the school community. 

Chaperones: Parents volunteer to chaperone field trips, a highlight of the year! Students have attended many community fun spots!
This is a great way to not only provided education experiences to students outside the school environment, but also to connect the
community with schools. 



53.

Explain how educational resources in the school and the community are used to extend learning opportunities for students,
teachers and families.

Specifically:

Describe if and how the school partners with outside entities (e.g. museums, public libraries, community enrichment
programs, performing arts institutions, nonprofit organizations, etc.) to provide extended learning opportunities for students
and/or professional development opportunities for staff.
Provide an example(s) of an extended learning opportunity that demonstrates a positive effect on relationships, student
learning, and/or improved student performance.
Detail services, if any, that are provided at or through the school in the areas of health and social services, adult education or
referrals to community agencies.
Describe relationships with outside agencies that utilize school facilities outside of regular school hours.

800 word limit

Pueblo uses many resources to extend learning opportunities for students while partnering with the community. Pueblo regularly
receives education students who are in their practicum or student teacher phase from the various colleges and universities in
Arizona. The Pueblo students benefit by having a new set of hands and eyes to support the regular teacher and in addition Pueblo
teachers are given a chance to reaffirm what they are doing in the classroom. By working together, new ideas and methods are
exchanged that benefit all involved. Pueblo also hosts a cohort of future early childhood learning reachers from ASU on campus. 
Pueblo brings extracurricular programs that are offered by its own teacher such as Rubik's Cube Club, Dustdevil Singer, Robotics,
and ArtScape, and Gifted Challenges Club. Pueblo also partners with the community to offer education enrichment programs to the
school. This includes Chess, Mad Scientists, Bricks 4 Kids, Pueblo hosts student-centered agencies such as Girl Scouts and
Sportsball. These enrichment programs all bring and extended many extracurricular experiences to our Pueblo students. These
activities enhance the students' creativity, problem solving skills, memory, concentration and intellectual maturity.
Pueblo has built relationships with many outside agencies including Scottsdale Police Force. Twice a year we participate in a Bike
to School Day with them that connects safety with environmental good choices. In addition, several Pueblo students are invited
each year to Sirens and Sleigh Bells. The fourth grade students also participate in the GREAT (Gang Resistance Education and
Training) program with the Scottsdale Police. The special thing about these connections is that they are not one shot deals. They
are established programs that have continued for years. 
The community connections are strong here at Pueblo. Our first graders honor our veterans yearly with a special concert and
recognition ceremony. In addition, we have Pueblo Partners invites community members to become mentors to individual students
by becoming involved in an afternoon reading program. This time together to read and talk provide a comforting, non-stressful
shared reading time. 
Students and the community also have long term deep connection through our Big Brother, Big Sister Program. Volunteers come to
Pueblo's campus and lunch with the students on a regular basis. We are lucky because the same people continue to return and
work with their little brother or sister for years! 
Our robotics program offers a mentor/mentee connection with students from Saguaro High School who return to guide 4th and 5th
graders during their robotics time and help prepare them for a yearly competition. This program also provides a community
connected as students reach out to various members during their research projects for competition. In the past years, this has
included contractors, animal caretakers and workers from the Phoenix Zoo, and water engineers. 
Long term relationships that are created through our community outreach included a yearly sock drive for the UMOM New Day
Family Shelter. Students collect thousands of socks yearly to deliver to the homeless families in need that are serviced by this
organization. In addition, a unique relationship has been formed as a result of of dual language Spanish program her at Pueblo. 
Our 3rd, 4th and 5th grade classes have been PenPals with Bartolome M. Salido School, in Alamos, Sonora, Mexico, for years. This
is done in conjunction with the City of Scottsdale and Max Rumbauh Jr. Pueblo has hosted teachers from this school and has also
conducted supply drives for needed items for their school in Mexico. Students look forward to receiving letters from the Bartolome
students throughout the year and writing back to their pals in Spanish create a great real world connection for them to demonstrate
their learning.

Pueblo is a school that connects our students to outside services by utilizing the Saguaro Complex social worker, Melinda Hickman
and our school nurse Rosa Mariscal. Together they provide informational health services, such as those at the NOAH clinic. One
service that Pueblo is particularly proud of is our own Everybody Matters counselor that is available on campus to assist students in
need of social and emotional coping skills. These one on one services have had a positive impact on many students. One family
was so thankful for these services. They described the difference in the confidence shown by their child as making a huge
difference to him and their family. The administration and teachers believe this to be well worth the cost when even one child can
be so profoundly impacted. 
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I have carefully reviewed the information in this application package and certify that to the best of my
knowledge it is accurate.  If the school receives the 2019-2020 A+ School of Excellence™
designation, the contents of this application may be made available to the public. A+ School of
Excellence™ is a registered trademark of the Arizona Educational Foundation. The applicant school
will comply with the logo and name usage agreement related to A+ School of Excellence™, which
will be given to the school upon earning the award. No school is authorized to promote itself as an A+
School of Excellence™ award-winning school unless and until notified by the Arizona Educational
Foundation. 

I also certify that my Superintendent (and School Board where appropriate) has been notified and
approves of our submission of this application.

Signature of: Shelley Hummon
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